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As Dick Deasy mentioned earlier, it was my privilege to visit each of the ten schools described in Third Space, with an extraordinary team of researchers, to study the impact of an arts-centered curriculum on school improvement. 
Though each of the schools is located in a different kind of setting—some are urban, some are rural, their students represent different cultures and speak many different languages—we found a common thread across them. 
The story of the schools described in Third Space is one of transformation.

In each of the schools, the arts changed the school environment and in doing so opened new possibilities for teaching and learning and for building a sense of community within and around the school. 
It became clear to us looking at the data across the schools that this transformation was due in large part to the nature of work in the arts. 
The arts called on students, not only to master particular skills and content, but to use their own experiences and imaginations to create something new.  

Work in the arts was highly intellectual, requiring students to develop both sophisticated cognitive and affective capacities. 

And when students performed and exhibited their artwork, both their skill in the art form and a bit of themselves became visible to others—to their teachers, their classmates, and their communities.  
In the arts, students were able to offer something of value to others. Learning mattered to them and they mattered to their schools.  
Because of these qualities of work in the arts, a high presence of the arts in the schools changed student and teacher relationships and thus the learning environment in classrooms.

We refer to this learning environment as third space. 
The term third space is used in the arts to describe the space between an artist and his or her medium, a space in which a new meaning is created as the artist’s imagination and skill couple with potentials of the medium to create an original work of art. A similar space opens between a work of art and its audience as audience members bring to bear their own experiences in its interpretation. It is a space characterized by possibility, positive risk, problem solving, meaning-making, and expression.
In the schools this third space opened for student artists as they created art and as they shared it with various audiences—their teachers, classmates, and greater community. 

Ultimately, we saw that as the arts became a part of the fabric of education at the schools, the schools themselves took on the qualities of third space. This change had impact not only for students. Teachers for instance [as John Wilson noted earlier] became more effective as they learned about their students through their artwork and were more satisfied in their teaching. They also became artists themselves in the sense of being artful teachers. 
The multiple changes that occurred at the schools are described in Third Space and situated in the context of research from the fields of education reform, art, cognitive science, and youth development. 
What we found so striking about the schools described in Third Space is not that they are high poverty schools that are beating the odds against them. Their accomplishment, in the powerful kinds of opportunities that they provide for teaching and learning, is one that would be formidable for any school anywhere. What was most striking, even surprising, to us was that they provoked us to think anew about public education generally and what schools should be like as places—as communities of learning.

I’d like to give the floor over to Margarita Nell now, the former principal at one the case study schools, PS 130, who will share with you some of her thoughts on the role that the arts played for the school community there. 
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