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Dick Deasy:  We’re going to be focusing on Los Angeles this morning, but we work here, as every place else, in the context of the state, so let me just make note of a few of the important state people who are here in the room and will, I’m sure, be joining in the conversation later. 
From the (California) State Department of Education, Nancy Carr is here, who is the director of arts for the State; and Don Doyle who was the state music specialist and now serves in another curricular role...  Laurie Schell is here from the California Arts Education Alliance.  Our other colleague who is with us today is Kris Alexander from the California Arts Project, a state professional development agency.  We work traditionally with three organizations across the country, that’s a statewide professional development activity that is quite important.


We’re focusing on Los Angeles -- both the county and the unified school district. Across the country we are watching what goes on in California very closely. There are incredibly complex ambitious activities that are at work here and we thought it would help all of us to know more about them.  My sense is LA doesn’t get quite the attention across the country as other areas do, and we need to know because it does offer some profound lessons for the rest of us.


The panel for doing this is Mark (Slavkin), the vice president of the Music Center; Rich Burrows, who is the director of arts education in the Los Angeles Unified School District -- we’ll learn what unified means in a little bit; Jim Morris, who is the assistant superintendent for instructional services in LA Unified; and Michael Balaoing who is the vice president for programs at the Entertainment Industry Foundation, which has made a substantial investment in the county effort we’re going to be talking about.


What we want to start off with is just a little help to you about the context here.  You have Los Angeles County and you have Los Angeles Unified School District within the county, and so I want to pick you first, Jim, to give us the demographics of Los Angeles so we have a sense of what a world of complexity we are dealing with here.


Jim Morris:  Thank you very much, Dick, and I’ll first answer the challenging question to describe the unified school district.  I’m originally from Buffalo, New York, so it was a new term for me also. In California a unified school district is a district where K-12 schools all have co-terminus boundaries.

In California, we have elementary school districts in some places; we have high school districts in some places, and then in other geographic areas we have unified school districts where all of the K-12 district schools are part of the same system.  So in Los Angeles Unified School District, we actually serve students from pre-school through adult education.


Our district is really a fascinating place because of its largeness, and also because of the resources and some of the incredible programs that we offer to our students.  Los Angeles Unified School District, I have to tell you, is so large, it takes a governor to be the superintendent of schools.  Former Colorado Governor Roy Romer is our superintendent.  He constantly will comment that the job of being the superintendent of schools in Los Angeles is more complex and challenging than being the governor of Colorado or when he was the chairman of the Democratic National Committee.  And I think part of the reason for that is really the size of the school district.  

In our school district, you could probably, on any given date, get in the car from the Music Center and travel 45 minutes to an hour in any direction and still be in the Los Angeles Unified School District.  We have about a thousand schools in the district from early education or pre-school programs through adult education, and those schools are spread across about 70 geographical miles, 700 square miles the district covers.  In Los Angeles Unified School District, we also serve about 750,000 K-12 students. If you add the pre-school students and the adult ed to that, its population is about 900,000 students.  

Rich and I work with the K-12 education piece and we have to say the progress that we made in that K-12 program is really incredible when you consider the size of the system, and that’s what we wanted to talk a little bit about today.  

Hopefully that gave you kind of a broad overview of the size of the district. I originally came from a very small school district and so in context, I think it’s important that you understand the size of the work that we do, for the scale has huge benefits because of resources, and it also has huge disadvantages because having a clear consistent message across such a large area is difficult.

Dick Deasy:  Mark, you want to give us the county view for just a moment?

Mark Slavkin: There are 81 school districts in Los Angeles, LA Unified being the largest by far.  It is important to know that there are 80 other school districts within our county.  The population of the county is 10.1 million people.  Only eight entire states have a larger population so if LA County was a state, we’d be the 9th largest in terms of population.  And so when we think about the challenge of effecting change in arts education, while we’re a “local community” in LA County, it is analogous to a state-wide challenge in how do you effect change in 81 districts in total.

The other big issue is the demographic, the change evolution.  Of the 1.7 million K-12 kids in public schools, 60% are Latino in all of LA County.  That includes all of Long Beach, Beverly Hills, Pasadena, Santa Monica, Malibu, Lancaster -- all communities that we don’t think of as predominantly Latino.  Sixty percent of the grand total is Latino.  A third of the kids in public schools do not speak English as a first language; 54% of the kids in the County come from homes where a language other than English is spoken.  

So you have size and scope, you have California’s grossly under-funding education, period, and the unique challenge of helping kids who come to school from backgrounds where parents often haven’t had higher levels of education attainment.  It’s helping them acquire English language skills, helping them acquire basic academic skills and certainly helping them acquire skills in the arts.  So size, the Latino predominance, the geographic spread, are some of our unique - well, maybe not so unique – challenges that we face in LA that might set us apart from some other communities.

Dick Deasy:  Into this world, about six years ago now, came a comprehensive Arts Education Plan for LA Unified and I don’t know how many of you are aware of this, but we followed it from afar, and Rich is going to tell us a little bit about the underlying assumptions and strategies that they’re trying to pursue in the school district of the Unified School District under this comprehensive plan.  

Rich, why don’t you talk about that.

Rich Burrows:  It has been referred to as the 10 year Arts Education Plan which was initiated in 1999.  If you do really good higher order math, that would mean that in 2009, we’ll be done.  I have slowly tried to reorganize the name of the plan to the 100 year plan. It’s kind of based on the demographics that have just been shared with us, that just about the time you think you have a good idea planted and growing, seeded, really starting to take hold, something changes in the district.  

I will say that in the five years that I’ve been with Los Angeles Unified School District in this endeavor, I have watched the district go through three structural changes.  What I thought of the plan when I arrived, was not the plan three months later, which was not the plan a year later, which was not the plan that we look at today. And so, probably like many good movie stars in Los Angeles, LA Unified is remaking itself every possible second, and not through good plastic surgery, just through the dimensions of a school district that has a $12.3 billion budget and that was right – billion.  Our superintendent is always quick to point out that LA Unified has the same gross national product as Norway. What I’d like to share is just a couple of assumptions that were put forward and I’d like to acknowledge that Don Doyle who now works for the California Department of Education, was involved in the  first few years of dedicated work in initiating this plan which, like all good plastic surgery, has changed and molded as it’s gone on.  So, thank you, Don, for that early work.

Here are some of the assumptions.  Very boldly, the Board of Education and a large community of citizens put together a plan that said the following things:  this should be a plan that is for all students, not just some.  That’s very bold.  So, as opposed to schools that might have parents who are savvy enough, wealthy enough, cranky enough to make sure their kids have access to the arts, this set out that in the demographics that Mark just talked about, every kid would have access to the arts in the district.

Second was that by the end of the 10-year plan, it would be in every school, at every grade level for every child in all four art forms.  So not just some, but that it will be dance, music, theater and visual arts.  And as you know, in most school districts, visual arts and music has had a very long and illustrious play, even though it has gone up and down over the years.  But dance and theater have struggled mightily.  This set out that there be four equal arts, and that it wasn’t about just having a school that had a great marching band as their single arts education program, but that it should be all opportunities if you look at the diverse students in our district.

The other was that it is not just for gifted and talented.  I still hear today among the two generations of parents who lost access to arts education the idea that well, you know, I don’t do that.  I really can’t draw a straight line, I have two left feet, and I can’t carry a tune.  Oh, God forbid, you should put me up in front of people and have me speak about something.  They’ve lost that kind of inspiration the arts can offer them.  So to be able to share with students, teachers and the general public that learning in the arts is an entitlement for every student in the district was a vey different concept than those who would be in the play, in the marching band, in the dance concert, or show art at the district-wide visual arts exhibit.

And I think last in this particular piece – and I’ll talk really quickly about just what our range of effort is – is the change in thinking that arts education is part of the reward and punishment system in school districts.  I’m sorry, you didn’t do your homework, and you can’t go to music class.  I’m sorry, you didn’t maintain a C average; you can’t be in the play.  

I’ve challenged the board and others who work administratively in the district to understand that using the arts as a ticket for ensuring their success in other content areas --meaning that you can’t participate in “the fun stuff” unless you’ve completed the other “less fun stuff” successfully -- that is not an appropriate standpoint if this is standards based arts education, which is about teaching and learning across all four art forms.

I would relish the day when someone says, you didn’t pass your math test, you have to stay here so that you can get on to do the things you need to do, which is dance, music, theater and visual arts.  So we’ll see.  I take the alternate view where they say, when my superintendent turns to me and says, ‘Rich, could you tell me exactly today what it is that you’re doing to improve reading and math scores?’  And I said to the superintendent, ‘well, don’t you have professionals who do that work in reading and math?  Well, aren’t they supposed to be in charge of that work?’  Let’s make sure that they’re moving along successfully and I will demonstrate what kind of support the arts provide them, but to be real clear, the arts are not placed in the school district to the service of reading and mathematics.  So that changes the scope of what the activity is.

Really quickly, I put these multiple pieces of paper on your tables inappropriately.  When I taught second grade, they said never hand out material before you talk or you’ve lost your audience.  But so you have these quick demographics, and I just want you to know we started with 54 elementary schools providing dance, music, theater and visual arts instruction. These schools were the first brave citizens to say we’d like to have the arts in our school, all four art forms.  And that first initial investment was about $6.7 million because mostly, the investment was in hiring elementary arts teachers.  We took the view that a classroom teacher has enough on his or her plate that we needed professionals who are grounded in the arts, had credentials in the arts, degrees in the arts, to be able to share that work and work collaboratively with classroom teachers.  So we hired some 50 or so elementary arts teachers in that first get go.  Now, six years later, 227 elementary schools have the program.  That’s 60% of the elementary schools in the district and we have 270 dance, music, theater and visual arts teachers who teach at the elementary level.  I’m the principal for that school.  I sign all of the absentee lists and all of their paychecks essentially for those 270 people.  And it’s good, because that’s a centrally administered instructional program.  It’s not left to the school to decide who should teach what.  That happens as part of a managed program.  

And then I’ll just say really quickly that we had 800 teachers in the visual performing arts at the middle and high school level.  And what’s important about that 800 is that well, we’re now at $35 million that the district has committed to this growing program, eventually moving towards $65 to $70 million.  The district has always committed on a school-by-school basis at middle and high school level.  $65 million at a school based budgets so that arts teachers would be there.  

So when Mark talks about what is a kind of a benchmark for the percentage that the school district should spend out of its general budget, for arts education, I think the current thinking is about 5%.  It would mean that our school district needed to be spending about $125 million on arts education.  So given the $35 million we have now and the $65 million that’s always been there, we’re actually perilously close to meeting the 5% benchmark within the $12.5 billion budget.  So you use that as a kind of a sketch of where you need to be.

Dick Deasy:  That’s $100 million if my math is correct.  You secured $100 million now and with $25 million to go.

Rich Burrows:  And it’s not an easy task in this current environment.  I don’t know what’s going on in other states but . . .

Dick Deasy:  Well, we’ll come back to that. So we’re looking at a unified school district and a plan that has been in place for that.  By some indicators, it seems to be succeeding very well.  We’ll come back a little bit later on to some of the other indicators.  Let’s look at the county which also, I guess, now two years ago, adopted a different kind of comprehensive plan for the county as a whole, and that’s driven by a different set of assumptions and imperatives and a different set of characters that are involved in that and Mark, I think, wants to give us the overview of that.  We’re now talking about the 81 school districts of LA County.

Mark Slavkin:  I’ll talk a little bit about “Arts for All.” There is a document report that should be on the table.  If you could grab that, there will be a breakout session today to look in depth at this which we’d encourage you to do.  This effort was really born through the leadership of the Los Angeles County Arts Commission which is a local government arts council that does primarily grant making to arts organizations, analogous to other local jurisdictions or even a state arts council.  

The theme or issue of arts education or lack thereof was running around in collaboration with other arts organizations that commissioned a study of all the districts in LA County, how do we know where we are in the arts.  So it’s kind of a benchmark.

What the study revealed was that every educator they met with expressed deep commitment and passion to the value of arts education for all children and yet they weren’t delivering it in any of their districts, which we identified as a contradiction.  Hypocrisy felt like too strong a word in some ways.  So several people came together and said, now what?  Something ought to be done.  This is not satisfactory that in this enormous large area with 81 school districts, there just is such an inadequate level of arts education and lots of contradictions.  

So a planning process was launched, again through the leadership and sponsorship of the Arts Commission that grew to include a huge array of stakeholders from around the County – educators, parents, teachers, business leaders, funders, a lot of people.  Local community meetings and forums, and outreach, and a very extensive, I thought a very strong process that culminated in the report.  And what you see – for those of you who have it – is the original report and now we’ve overlaid, I think in red, an update.  We said we’re going to do these things, what’s happened since then?

There were a couple of main themes to the report.  The biggest is that all of us who are advocates for arts education need to shift our paradigm from providing direct services to a few kids in a few schools in a few places to affecting system change.  If we continue to keep our heads to the grindstone in delivering great programs here and there, it is like shoveling an ocean with a little spoon – you never get there.  And we’re always lamenting, too bad, there’s no arts in school, but at least . . . you know.

So that was a paradigm shift.  That was not easy to form a consensus, but we did.  And so the primary goal of this effort is that all 81 districts that we talked about earlier will adopt a policy for K-12 arts education that is sequential, that is standards based, that is for all kids.   That policy includes a plan – a multiyear action plan – very much modeled on what LA Unified is doing.  

And then a budget, because lots of places have policies, some places have plans, but the budget part was where they often get hung up.  And a budget - so that this would move forward.  So some of the players are different, some of the scales are different, but LA Unified is a case study of what can be done.  

The district started with a kind of a policy statement, then a plan, and then year by year, a budget and step-by-step, they’re moving forward.  So we’re taking that same kind of model or theory of change to the other 80 school districts in the County which are all normal size school districts, I should assure you.  Most districts in this County would have one high school, one middle school, four or five elementary schools.  They’re like real American school districts that are not like LA Unified which is unique.  Only New York City and places like that are really in the same ball game; other districts are like the rest of our county.  

So the school board and superintendents and district decision makers were the key audience.  The three goals, which are kind of supporting, are once the plans are adopted, you’ve got to deliver the goods to practitioners in the classroom.  It’s not enough to teach the arts to all schools on paper while teachers and art specialists and principals and others have no training curriculum, professional development, the stuff to implement this for real kids in real classrooms.  So that’s obviously critical.

Number three, that we build community coalitions, alliances, so that the advocacy pieces are ongoing.  A lot of these things start with a fanfare and disappear because there was no sustaining coalition in the community to keep it on track.

And the fourth, we would try to have funders.  We’re thinking mostly of public sector funders like the legislature, but also private foundations, corporations and so on.  Aligned with this, if we’re trying to change systems and focus on school districts but all of the funders are saying we want to fund a flute program for left hand third graders in two schools, it’s a mixed message as to what’s really important.  So those four goals, a system policy at the school districts, support in the classroom and school level, community advocacy and aligning funding, were the goals of this plan.  

We created the plan, published it, fancy report, press report, press conferences, the Board of Supervisors adopted it, the school board, county board, the Arts Commission adopted it, and then we said, now what?  It’s a really nice report, well printed, well written, we think, lots of good stuff.  How does one implement this in a county where there is no line authority to do that.  The superintendents are not in charge of the schools, the Arts Commission is not in charge of the teachers, the school boards do not report to the music center, etc, etc.  In whose name can you move this and what strategies do you have to advance this agenda?

So through smoke, mirrors, charm, entrepreneurial spirit, a mighty band of us, including Laurie Schell who’s here, Ayanna Hudson Higgins who’s sort of the driving force at the staff level, Laura Zucker will be here tomorrow, I think. Sofia Klatzker who may be here, several that are in the room, appointed ourselves a committee to shepherd this forward and we’ll talk more about that, but it has been an informal, voluntary collaboration, which is really an interesting kind of model, if we want to call it that.
It’s a non-profit.  We don’t have a board, we’re not sanctioned, we don’t have a license.  We’re just concerned citizens who were involved in trying to move this forward and leverage money and leverage change and technical assistance and all of that.  I don’t have time now to walk through all these action steps.  At the breakout, we can talk more about that. 

But it’s exciting and scary.  It’s exciting because we really unleashed hope and have gotten people optimistic.  It’s scary because how the heck do you deliver on this promise of changing 81 school districts without the official line authority to order it done next week?  So we grapple with that every day.

Dick Deasy:  Mark, just clarify something for me.  There is a county school board and a county superintendent of schools.  What is that function in comparison to the district level authorities?

Mark Slavkin:  There are 58 counties in California, each one has a county superintendent, a county office of education.  Mostly, they provide technical assistance to the local school districts.  The local school districts have locally elected school boards who believe they’re accountable to no one except their own voters, so they’re not their boss.  They must approve the budgets of local school districts, their kind of budget review accountability process. They provide technical assistance and the county office of education provides direct services to kids who are incarcerated in juvenile justice settings.  They provide special education services to small districts and consortium so they provide some direct service, technical assistance, budget oversight, but not line authority.  And the county superintendent, Darline Robles, is part of our informal coalition and has been a great advocate.  She has a great bully pulpit with superintendents to engage them in this conversation but she’s not their line boss, if you understand that.

Dick Deasy:  Is the county school board appointed or elected?

Mark Slavkin:  The county school board is appointed by the Board of Supervisors, the same Board of Supervisors that funds the county Arts Commission, the same Board of Supervisors that supports the Music Center.  So in some ways, we’ve leveraged the support and political umph of our superintendents to help move this forward.

Dick Deasy:  And are local school boards in the districts elected or appointed?

Mark Slavkin:  Local school boards are elected overwhelmingly in California.  There might be a little asterisk somewhere. 

Dick Deasy:  And so the LA Unified has an elected board.  

Mark Slavkin:  Right.

Dick Deasy:  So you have elected school boards and you have supervisors appointing a county school board.  All right, I want to turn then to Michael Balaoing because what Mark just referenced is that the county-wide plan has a goal of moving public monies in support of arts education.   At this moment the money available for the plan is private money from a group of foundations or corporate funders that are pooling their money to do this, which I find rather intriguing.  

Michael is the vice president for the Entertainment Industry Foundation who has put – as I understand it – a half million dollars into this effort for the first two years, joined by seven or eight other funders.  Michael, why don’t you talk a little bit about why you made the commitment, but how the pool is operating with the kind of monies in it and what the goals are for the private investment?


Michael Balaoing:  First of all, thank you, Dick, and to the Arts Education Partnership for having us here and welcome everyone who’s visiting from elsewhere.  


What doesn’t get a lot of attention here in Los Angeles is the investment of the entertainment industry in the arts and more particularly, arts education.  Just a brief bit of information about the Entertainment Industry Foundation, we are 60 years young.  I haven’t been there from the beginning but we started as a resource for the industry to do two things and that’s raise money and raise awareness for different causes around the country.  Our most well known and most effective campaign has been with Katie Couric and her battle with educating people about colon cancer, which took the life of her husband Jay in 1998.


In the same vein, we wanted to raise awareness nationally about the need to invest in arts education and make it available to all children and the dream is that we want and need sequential arts education in all our schools, not just to those students who can afford it.  There’s a real consensus in the field, among funders, within our local community, but what we found at the Entertainment Industry Foundation is that a consensus is not a commitment and what we needed more than agreement was investment of resources, time, talent, and money. That was the opportunity that was presented by the LA County Arts Commission.


We started at the Entertainment Industry Foundation a national initiative in 2002 with Dick’s help and we funded a number of model programs, some of whom are represented here – Chicago Arts Partners in Chicago, Big Thought in Dallas, Center for Arts Education in New York.  Over the last year, we were asking what we could do regionally since there’s a lot of interest in marshalling the resources of an industry that employs 250,000 people and generates $30 billion and elects governors (California’s governor Schwarzenegger).  So we took this as an important opportunity to look at what was strategic, specific and systemic. 

And that’s what this plan presented.  It was strategic in that it was calling for an infrastructure that will help implement sequential arts education in K -12 in all the county districts.  It was specific because it talked about what was really needed, not just broad agreement, but each district would need a policy, a plan, to give the dream a deadline, and most importantly, a budget to allocate resources to implement this.

And last, it was systemic, which, as Mark said, is a paradigm shift for many funders because we have been accustomed with funding those left handed flute players in second grade, but we haven’t really looked at how do we pool our resources to change policy at a larger scale, but along the scale of 1.7 million students in 81 school districts in LA County.

So when we received this plan two years ago, it was like anything else in Hollywood.  It was a nice script with interesting characters and a happy ending promised, but what it was missing was investors.  That was the call to action that we heeded at the Entertainment Industry Foundation under the leadership of our CEO, Lisa Paulsen and our board member, Janice Pober, who has been a leader at Sony Pictures Entertainment investing in arts for the last ten to twenty years. 

We realized a few things that I think are relevant to communities around the country regardless of whether you have a Warner Brothers in your backyard.  And that’s that funders can’t do it alone.  What we did with this pool of funders is invite other organizations that invest in the arts to join this journey that was, as Mark said, informal and in that way flexible and responsive to the needs of the county in really pioneering something that had never been attempted here in LA County. 

The other funders include three other companies in the entertainment -- and four of us at the table is definitely an achievement -- those four were Sony Pictures, Creative Arts Agency which represents everybody from Tom Hanks to God, and Warner Brothers.  And we’re also joined by the Jewish Community Foundation – JP Morgan, Chase, and the Irvine Foundation.  Our initial priority is to look at the 81 school districts and prioritize to first hire arts coordinators in those districts and then provide technical assistance.  

The context of this kind of collaboration among funders is important to note because we talked about demographics in school districts and the county, and this is similar in many regions across the country.  If you look at the public sector, the government commitment to the arts, whether or not your governor is from the arts field, has declined.  If you look at the county, the majority of the 80 something school districts devote less than 2% of their budget to arts education.  That’s like 70% of the school districts here in LA County.  

So most schools don’t have a sequential arts education curriculum.  At the state level – I don’t know if you’ve heard that horror story, but the California Arts Council  has had its grants budget eliminated in 2003 and a 97% cut in their operating budget for the second year in a row, and of course, we have a budget crisis here in California that the terminator is trying to eliminate.

And in the private sector, to match the government cuts, we joined with the Regional Association of Foundations, the grant makers to survey what other funders are doing.  We found that over the last five years, not surprisingly, the dollars from the private sector have declined.  One of the bright spots in this funding landscape is across the street with the Disney Concert Hall.  But if you look at what we invested in 1998, which was roughly $58 million that was put in by over 65 grant makers here in LA County, that number in 2002 had dropped over 30% - about $40 million.  And again, if you compare that to the $100 million that you gentlemen (in LAUSD) have in your budget solely for arts education, you can see that the private sector can never replace what the public sector needs to invest.

So that leaves the question of what do you do with a small pot of money even if you have a group of private funders committed to arts education.  And that’s the ten-year $100 million question we’re trying to answer with “Arts for All” because this could be a trilogy.  This movie that we’re part of right now has a beginning and an end and we’re just at the start with about $6-700,000 committed by seven funders but will that take us to 80 school districts with arts education curriculum for 1.7 million students?  No.  So that’s what we’re trying to figure out in the next year.  

The question every non-profit faces is what happens when your current commitments end, and I can tell you that the Entertainment Industry Foundation is committed to the cause of arts education for the long-term.  We are a fund-raising foundation so we are here to help attract other funders for this plan as well as others. 

When we talk about lessons learned, I can speak more about the challenge for funders who want to make the paradigm shift, who invest in local programs that support arts in different regions but don’t know how to tackle a system as large as the school district, or the county, and don’t want the money that’s invested to be falling up in some big black hole called government.

Dick Deasy:  We will come back to some specifics, but one thing slid by there.  My understanding, Michael, is that the monies you’ve pooled are – there are six districts in the 81 that you call vanguard districts and your money is going to technical assistance and there’s also a significant amount of convening people to think through the professional development needs and higher education involvement.  

So the funding now is to try and build the infrastructural components by bringing people together and then having these six districts with LA Unified kind of as the case study ongoing because of the work that it’s been doing and learn from that.  Do I have it right?
Mark Slavkin:  Yes.  Just to be clear, we had initial six districts that we invited to step forward last year, and they’re now in different stages of having their policy, plan, budgets adopted and then implemented.  The second round that started up this year, an additional five districts that are now just in their earlier planning stage, and a couple that have got the plan, got the budget, and are ready to match the money that Michael’s speaking of, to hire district arts coordinators.  

To be clear, this is only going to be matching money.  We just don’t want to undercut the whole message with - it’s like winning the lottery and if you’re a special district, we’ll pay for your arts program.  We’ve got very modest resources to share, inspire, spark them to commit their resources.  That’s the theory here, not that it’s like a trillion dollar effort that we can just raise it to pay for it.  It’s got to be public dollars.  

Dick Deasy:  I thought it was interesting that you have four things you want them to do.  You said policy, plan, and then hire arts coordinator and those of you in the room who knew I work in the arts advantage, when we studied successful school districts around the country, that was one of the indicators.  If they had an arts coordinator in the district, you could take them seriously and so I thought that was quite interesting that one of the things you said was, if you don’t have an arts coordinator willing to do anything, we’re not sure you’re really serious about it.  So I thought that was a very specific nice indication. 

We’re going to come back to the county and that plan and picture.  I want to go back to Unified for a moment because the references have been made to the enormous pressures on school budgets here in California and across the country and, of course, the demands on this from various accountability pressures.  

Jim, who is the superintendent for instruction, also is in charge of reading here for the district.  Jim, I want to ask you - the overall goal here is to place the arts as equal in importance in the districts and also to keep that public commitment, which is $100 million in the district moving toward $120 million.  You’re in charge of all that stuff, how are you going to do that and why?

James Morris:  Well, actually, Dick, I think the story of Los Angeles is interesting because in 1999, when the arts initiative first began, we also began to implement different methods of teaching reading in our district.  The history of LAUSD very honestly was in 1999 an urban district that was failing students, an urban district where perhaps 10% of our students were meeting grade level standards, and we’ve really changed that in the district.  There has been huge focus on teaching reading and we adopted Open Court reading in LA and have done a tremendous job.  Our test scores for our students are actually, at the elementary level, close to the 50th percentile in most grades now.  We’ve made incredible progress.  

But that’s not to say it was exclusive of the arts program because the two initiatives really began at the same time.  I have been a very good student of Rich and many of the leaders in the arts community in our district to really learn and to be able to articulate that it’s not one or the other; that the two go together; that the two support one another. We have a huge focus on closing the achievement gap not only in Los Angeles but in the state of California and throughout the nation.  The implementation of these initiatives means that we have to give all students access to a balanced curriculum.  And we’ve really learned in Los Angeles.  

It doesn’t mean because we have a strong reading program and because we’re providing professional development and support for our teachers in becoming quality teachers of reading and meeting basic mathematics curriculum needs, we have an equal focus on the arts in saying we have to begin that foundation.  It has to be in place in kindergarten, a huge initiative that we’ve just begun.  We know we’re way behind the nation in Los Angeles and in California in implementing full day kindergarten.  We implemented full day kindergarten in our district in 170 schools this past summer and we’re adding next year about 200 additional schools.  We have a four year plan to have full day kindergarten in all schools. 

 Well, guess what our kindergarten teachers told us.  First thing, we need professional development in the arts and we have really created a great partnership with Rich’s office.  Those teachers are so excited in a full day program about having that time in first grade through high school.  It’s just an assumption in our district that we really really have to push to have that message be clear.  The arts core curriculum, all kids, every day, every school.  It really takes consistently hammering that message home, saying we have standards, we have curriculum, we have professional development for our teachers and Rich has been a leader in developing assessments, to benchmark along the way.  And those assessments have actually been an incredible tool in helping to both put support and pressure on to the system to say it’s not something you do if there’s time left over.  This is core content, every day, throughout elementary grades in our district.

Dick Deasy:  You mentioned curriculum.  Do you have curriculum on all the four disciplines, not just standards.  You understand what I mean.  Do you actually have the curriculum because that’s often really a toughie.

Rich Burrows:  No.  We have course descriptions at the secondary level; we have strategies that we offer to our elementary arts teachers about what they need to try and accomplish. But what’s really important about this, Dick, is that if we wrote curriculum without having recognized that there’s not an infrastructure in the district that would support that curriculum, that there isn’t a kind of a habit of mind and thinking about what that instruction looks like, we really need to spend more time making sure that teachers work to the task of being able to engage students in a meaningful way, as opposed to saying here’s the written curriculum, now jump off that page.  

Dick Deasy:  And you want the teachers involved in the curriculum development…  We’ve looked at some funding issues, just touched a little bit about some of the complexities inside the school district.  Let’s move to the cultural community for just a moment, because in many areas around the country, the relationships of the cultural community to the school program, to the education of kids is the arts program.  

Mark has had an interesting career.  As a young man, he was chair of the school board here in LA Unified School District and has been involved in many other things.  He was at the Getty at one point and now he’s at the Music Center.  So you sort of straddled these worlds pretty nicely.  What’s your own view, what is the cultural communities’ role now in the county?  You mentioned the need to move to advocacy.  Is the cultural community thinking in those terms?  Give us your view for those in the room that are from that world? 


Mark Slavkin:  Two “A” words:  advocacy and alignment.  In terms of advocacy – you’d know better than I – we’ve got a long way to go to help more people working in arts education programs to understand the imperative of advocacy.  It’s not something icky; it’s not something bad; it is something central if this is your chosen career.  If you’ve chosen something at the intersection of lots of public policy and you have an obligation to get involved.  Other professionals don’t have the same kind of ambivalence that we seem to have.  The realtors show up when they have to lobby for something without all the moaning about why do we have to do this.  But something in the DNA of arts leaders that certainly some say ahh, I don’t know.


Not only do we have to get them doing advocacy but (we have) to see school boards as an audience.  And that, too, is new.  The advocates might have been activated around the crisis at the NEA or state level funding but they need to understand that their programs are provided, in the Maywood community, which in fact is part of LA Unified, and there’s an elected school board.  We’ve got to do some education work with them.  

LA Unified, as we’re hearing, is well along, and not that advocacy isn’t always important. These other districts that are starting are really more fragile and where the advocacy becomes important.  And so, people need to become smarter about where are these different school districts, where are we operating our programs or services, how can we as Board members, staff, and so on, get involved.  So advocacy is critical.


The other one equally critical is alignment.  Many, if not all, arts organizations have grown up in school districts where there is no systemic commitment to arts education. There is no there, there.  So they can roll out their own version of arts education without anything on the other side in terms of resistance or often any screen in terms of quality control or anything.  So it’s we’re a museum, we’re doing an exhibition around X, we devised a teacher program, we want to work with five schools and do this in third grade, and typically, people will say, oh great, God bless you, it’s free or it’s often free.  

And so, we’ve got this arts equals charity paradigm, which is bad, bad, bad.  And we’ve got an “anything is better than nothing” paradigm, which I also think is bad, bad, bad.  So we’ve got to get away from some of those old habits and step back and say – and again, it’s context specific – but in the case of LA Unified, what is this ten-year plan?  Where are they going with it?  What are the standards that they have adopted?  How did their arts specialist teachers work?  What professional development did they provide for their classroom teachers?  

Knowing all of that, how can we, at the Music Center or any other group, add value?  But we’re defining our success by helping them achieve their mission.  That’s a very, very different thing and some arts groups say “but I don’t want to do that.”  

So the alignment conversation is really critical to redefine arts organizations as the savior to poor underserved kids who are getting nothing, which has been true for a long time and to see us as partners, advocates, supporters or districts.  

That touches our egos.  That touches our mission statements.  That touches a lot of what we do.  And we’re all in different parts of that growth process, in summary, in absorbing that.  And some don’t want to play it all.  Maybe Rich can speak about that but there’s a new way he’s providing funding or not providing funding to some arts organizations and some say to heck with that; we want to do our own thing the way we’ve always done it and we don’t want to be tainted with his money and we’ll continue to do our thing.  Well, okay, but if we’re serious about helping this thing succeed, I think the more we’re growing together, the better the prospect because as big as the district is, as many resources as Rich has, I think he’d admit it’s not enough for the district to just make it all happen by themselves.

So what if we capitalize on everything in LA, align it, and not align it superficially but align it in depth?  We could really achieve some really big full things.  But that is changed and it’s different.  So we’re all getting used to it and it’s still new. I think this new process is just sinking in for a lot of people.

Dick Deasy:  Before getting to Rich on that, does the “Arts for All” plan give you any purchase with the cultural community throughout the County to have conversation about this?  I hate to say this, but is there an ongoing educate the cultural community effort being made?

Mark Slavkin:  Yes.  There are two specific initiatives: one for the administrative staff of arts organizations, and The Armory Center for the Arts in Pasadena has been leading that effort.  “Arts for All” has contracted with The Armory Center and Scott Ward is here and some others. And they’ve done a great job presenting that program to people who are grappling with this question.  How can our organization align?  What do you mean?  What are the standards, etc.  So that’s one initiative.  

And LAUSD. This is like the second or third wave of this course that they’ve offered. It’s not just a short workshop.  It’s a whole course.  People sign up for it.  So more and more people are going through that.  We at the Music Center have provided similar, in a sense, support for individual teaching artists who are working in the classroom  – one is more organizational, one is more practice level for the artist, but what do artists need to know to better support and align with what is the standard, what is the LAUSD plan, what is all this stuff?  

So we’re doing a lot but the County is so huge that I don’t want to suggest that we’ve got that covered.  But there’s still more to be done with arts organizations and artists to help them understand how they fit and how they can support this.

Dick Deasy:  So there’s a program that Scott and you at Armory are running for administrators or cultural organizations: how do you work within the context of these plans and move policy forward as well as program?  I think that’s quite fascinating. We’ve looked at Armory in many of our forums in the past.   I found out the other day Pasadena (where Armory is located) is one of your vanguard districts and just adopted their plan and policy, so it’s working at home as well.

Let’s go back to Rich.  I think of your approach as the inside out, that is, we’ve all experienced the cultural community as the vendors selling their wares to schools and I think that from the inside out is when the school district has alignment and standards and can define who it wants to come work in its market, then you have a better possibility for alignment.  And I know that’s what you’ve been doing.  Talk a little bit about how you go about that.

Rich Burrows:  I think before I start that, I just want to make mention of the fact that maybe one of the most important characteristics in terms of alignment is to think of arts education as Amway.  When it comes to making sure that you have administrators who can speak eloquently to the politics of arts education – Jim doesn’t know it but he has slowly been taken over by pod people, just sort of transformed him molecule by molecule and he does a very fine job.  Thank you, Jim.  

It’s critical to have people above you who can speak cleanly and clearly about what is really at the heart and soul of the work. What struck me, as Mark was talking, there’s more work to do than a school district can do by itself, is that there are 22,000 teachers in Los Angeles Unified School District and their primary job is reading, mathematics, science, history, social science.  Okay, so, we now have this new initiative – dance, music, theater and visual arts.  Oh, isn’t that four new curriculum areas?  

Logic would say that in terms of delivering a comprehensive program, we would need to hire 22,000 arts teachers in order to accomplish this task if it was all happening from inside the school district.  And that would probably be another $12.4 billion just to be able to accomplish that task.  So it’s clear that that kind of activity isn’t going to happen.  So what is the diversified portfolio of opportunities that would guarantee that the arts would be available to every student.

I’m reminded of a presentation I made in Chicago Public Schools last year, and they said so how are you doing this in Los Angeles?  Tell us how we should form our own thinking here in Chicago.  And it struck me that I could only tell them what’s going on in Los Angeles but that the structure of Chicago public schools and the structure of West Palm Beach, Florida, and the structure of New York City public schools is not the structure that is here in LA Unified.  

And in this particular case is that when Mark talked about all these arrangements of elected people, appointed people, none of those people have the same boundaries.  So county supervisors have borders that are different than the LA Unified school board boundaries, which is different than the actual boundary of the 12 cities that Los Angeles Unified School District is in.  So that has a kind of a yin and yang effect to it.  You can say, it sounds like LA Unified has really got this targeted effort going.  

Then there is also this other mechanism that’s going on in Los Angeles, which is nobody is paying too close attention to dismantle it.  That’s real important.

There are too many people at play with cross purposes in the county for someone to just jump up and say we need to stop arts education because nobody is in charge of stopping it either.  That’s important.  So there is no silver bullet about how you make these things happen in a school district, and I just want to be mindful of a couple of things.  There are always politics in the school district.  My primary job is to live the manifest destiny on a day to day basis of just believing it will happen.  My superintendent refers to me as the arts go-to guy.  There’s one person whose job it is just to worry about it and to be the warrior for it as well.  So someone has to lead this church to believe that it will actually be completed.  

The other is that there needs to be a team in place to make it happen, because if it’s relegated to the one person who is at the top of the pyramid of being in charge, the minute he’s gone or she’s gone, then the program falls apart.  It’s just like that wonderful line about how we used to have a great music program at our school but she retired.  You can’t have it be about a person.  It has to be about something systemic, that the goals of the arts education plan have to be the same goals as the district; otherwise, when the goals of the district change, arts education will disappear.  

And that this process of how the outside – we call them the outside community – you all are in the community so I think you look at us as the other outside.  How do we bring these two factions together?  

And so, one of the things we did is establish in these last couple of years the arts community partnership network.  I could have created a series of contracts with the Music Center or large institutions across the county and say, this is what we want you to do to fulfill the arts education needs of the district.  But Mark can’t do all that work, nor could any one agency do all that work.  Nor would any one agency be able to represent the breadth and depth of the social and economic and cultural classes of our community.  

No one provider could do all of those things.  So the arts community partnership network set out that the district was in charge of its work.  It needs to be in charge of saying, this is what our students need and unless the district steps up and says, this is our responsibility, we’re never going to describe to our community adequately what it is that we need from them.

In this regard, we said it needs to be standards-based work, it needs to be available to all students, it needs to be differentiated and provide opportunities for different kinds of learners, it needs to be on all four art forms. It needs to be a lot of things. So we actually took the 350 – I call them arts providers, not vendors – and gave them the opportunity to apply to this program, and 150 took the opportunity.  About 200 wanted to step back and just watch this process unfold before they would make that extra commitment.  

One hundred fifty organizations applied and in the final analysis, we selected 47 master service agreements with those agencies, representing, folks, $8.9 million in contracts to provide service to the school district, to augment what the district is already doing.  

But now, we have people who are driving the same team of horses forward on the same issue and for the same kind of work.  I wanted to make sure, though, that Mark and his work with the Music Center didn’t become “us” because he has resources I don’t have.  At the same time, he’s not going to be able to become a teacher inside the school district. And so, between the two of us, we have to figure out how we actually provide a unified service for students.  

We’d never wanted to establish a network that kept people out.  I have a very long view of this, that of the 350 agencies in our county, I’m looking forward to all 350 being in the network eventually, contributing the things that they have most might be powerful to contribute to our students, instead of saying this is a hierarchy and we’ve picked our favorite friends to be on this list.  I don’t think this network thinks I’m their friend right now because this is really hard work to change their thinking about what counts in a school and it’s hard work for my district not to think that they just don’t have some slaves out there who’ll do the work that we can’t do yet.  And so that conversation is always at a very dynamic level.

Dick Deasy:  You’re referring to it as a network.  Do you mean that in any formal way, Rich?  I know they’ve applied and you’ve made grants but do you convene them, do they have some sort of informal gathering that nurtures this attitude towards alignment?

Rich Burrows:  Well, I think it’s real important that we note that they aren’t grants, that they are contract for services, absolutely prescribed and then when schools see these services, they see them as what the district has decided as the best kind of arts program that that provider can provide them.  I convene them monthly where they get to listen to me for four hours.  To provide professional development to get a glance into what goes on in the district and for me to hear what their interests and concerns are. 

We’re only six months into the process. 

The good news was this is I think very interesting – that there were more requests for outside partnerships in the community through this process than ever existed before when it was independently held, because schools saw that it was actually to their tasks as opposed to let’s just go to another field trip.  So that was just a different process.

Dick Deasy:  Interesting and I know some of them – metropolitan urban areas in the room and others – are experimenting with ways to bring these processes into alignment.  So I think that’s a very interesting approach for people to think about and maybe probe with Rich later.  

We want to take a few minutes now to go back to all of you and just ask the folks, what you have learned from this process.  I’m going to do this by turning to Michael -- first from a funder’s point of view, do you think you could share with anybody in the room but certainly your colleagues in the funding realm, any key lessons?

Michael Balaoing:  Sure, I don’t know who said that everybody likes to learn but we don’t all like to be taught.  We’ve learned a lot through this collaborative effort.  The two most important lessons I think that are relevant to the science are about educating funders in thinking about investing and systemic change, and secondly, about how you framed arts education to potential funders.  

On the first issue of systemic change, Mark spoke to the paradigm shift that I don’t think a lot of funders make, and that’s the choice of investing in individual artists or in specific arts organizations or in county wide plans to implement arts education in school districts.  For many funders, their lens is just to focus on those programs that you can count and you can see and feel.  

What this has presented for funders is another option, and it’s the option not having to do either or, but do both – to see the balance between what some people say is social change and what others say is charity.  So it doesn’t have to be this either or change or charity, for most funders they have the option of doing both and that’s always the decision for individual funders in every community to figure out what that balance is.  

In trying to convince other grant makers to join this collaborative, we have learned that framing the issue is important.  Everyone here of course knows of the inherent value of arts to become better human beings.  From the school perspective, we make the case that it’s good for academic achievement and when we approach the entertainment industry, we talk about it in terms of employment, as a work force development issue and the fact that the arts isn’t just important if you become an animator or an actor, a director, but that it’s essential to help us make a more competitive workforce in this growing global economy.

So that’s one thought I would leave all of you is ask yourselves and your own communities what is that compelling argument to attract other people who aren’t part of the choir already, especially funders who see this as just an education issue.  Maybe that’s not their priority.  They invest in other things, but we’re trying to create a big enough tent so that all funders who have resources can consider supporting arts education, and not just in terms of school reform but because it’s better for our economy and our society.

Dick Deasy: (To audience) If you have questions and you are noting them down on those index cards, we’ll take a few of those after this.  Well, Jim, lessons for school leaders across the country that you want to share from this experience?

Jim Morris:  I would say the most important lesson is the value of having that long-term plan and understanding and accepting that it does take time.  The ten-year arts education plan - I think Rich has pointed out - really evolved to say that we have to accept that the work is never going to be done; that we have to be persistent and focused and keep at it over time because we’ve seen tremendous growth and the more growth that we’ve seen, the more it’s helped us to learn how far we still have to travel on that road.

Dick Deasy:  Mark – we want to skip over Rich for a moment – from your perspective, lessons learned so far?

Mark Slavkin:  First, let me just put a bold disclaimer that we should have stated at the beginning that this is a game in progress.  A lot of this we’re figuring out as we go.  If I said that in the beginning, you wouldn’t listen to us now.  I just don’t want us to seem kind of cocky about it, that it’s a slam dunk, and we’ve got the formula.  It’s not; it’s hard; it’s challenging, and we’re working on it every day and we’re worrying about it every day.  

I think the big lesson is that leadership matters and all of you – every one in this room – has the opportunity to provide that leadership.  What most counts is your credibility, not that you carry the title now in your current job position that says it is your job to restructure arts education in your community.  

I don’t think any one really has that title in most places.  It’s people saying we are crazy enough to take on this challenge and we have credibility because we are an arts counselor department of education, arts organization whatever it is – we’re going to move this forward.  

This initiative that we’ve been talking about – “Arts for All” – did not fall from the sky, was not an act of the legislature, was not proclaimed.  It is a – grass roots sounds a little cheesy – but it’s a voluntary alliance of people who said enough is enough.  We’ve got to set our sights higher and effect systemic change.  And we’ve made some progress, and we’ve got challenges.  But that would be go for it and exert leadership because if all of us in the field and all the expertise in this room is waiting to be tapped on the shoulder, to be officially appointed to the commission or the committee, it just might not happen.  So I would hope that we can light the spark, this catalytic spark in every community that will affect and inspire school districts to step up.

Dick Deasy:  (reading note cards) Almost all of these go to the 5% number. Here’s the range of these questions – are you spending 5%?  How did 5% come to be called the adequate number for arts education; and because you’ve also adopted a kind of a benchmark for spending in the district?  So let’s go back to this 5% number and tell us 5% of what and then how did that end up being sort of an acceptable criterion for going forward?

Mark Slavkin:  Well the 5% was quoting came from our “Arts for All” report.  If I say we made it up, that’s just too short an answer.  So we ran statistical models, Dick.  We had to come up with something. What’s the benchmark and one of the challenges is that districts don’t count arts spending in many cases because they’re school based decision.  So how does the district even know that school A hired a music teacher on Thursdays, school B bought instruments, etc.  

So we looked at a variety of things.  There’s no magic to the number but we wanted to lead with an effort, a standard to shoot for to districts that say we already have an arts program, in fact, to say yes but it’s below this benchmark.  

So that’s where our 5% came from.  There’s no religious or what other sanctity you’d have for that number.  We can argue with it, but our strategy was to set a standard for the district to shoot for that wasn’t crazy and wasn’t absurd and based on well, what would it cost if you had blah blah blah.  So somewhere between a computer model and making it up, we came to a consensus.

Dick Deasy:  I’ll come back to Jim and Rich on that but it reminds me – a number of years ago, I was very active with the organization called Independent Sector, which is the coalition of all what had been the national council philanthropy and the national council for non-profit organizations.  It launched something called “give five”.  Any of you remember that?  It was a huge program and it was to try and get people to donate 5% of their income to charity every year – to charitable causes 

There was some evidence that giving patterns in the United States as measured by philanthropic statistics were between 1 and 3%, and so they said well, let’s just stretch it; we’ll do 5%.  It was a multi-million dollar campaign – to get people to give 5%.  But the 5% number was exactly what you said, Mark. 

Mark Slavkin:  Well, we kind of feel that right now that we’re in the ballpark of this.  Let’s get another thing out there and try, and they actually did succeed in getting it up by a percentage point in terms of giving. 

Dick Deasy:  We don’t want to hold our guests here who are doing wonderful work to an absolute defense of 5%.

On the other hand, Jim, do your people think you’re spending 5% of something?

Jim Morris:  I think we’re marching in that direction and part of that march – this is my metaphor for a part of this last portion of the conversation which is very much like standing on the edge of a jungle and pulling on a vine that the minute you start to pull on the vine, pulls every other thing that that vine is attached to in the jungle.  

So as we’re trying to figure out how to do the arts education plan of the district, it starts tugging on every other kind of sacred cow, belief system, thought process, and kind of success modes that the school district has or the community has in terms of its values.  So there’s no one single lesson that gets learned, except that you begin to realize that as soon as the stakes are raised and arts education is put out here as something that counts in the school district, you’re also held accountable in a way that you’ve never been held accountable before.  

Just recently, we went to a kind of an administrative audit and one of the people turned to me and said, so just exactly how can you prove that the professional development that you provide your arts teachers has any impact on instruction in your district.  But these are the things that are part of the lessons that we learn in this regard – we should never make decisions in isolation.  It shouldn’t come out of that one arts education branch office.  We have to talk to people who don’t even want to hear this conversation, to make sure they’ve contributed to that effort.  We’ve had 35 years of schools having programs be disintegrated and music rooms turned into reading rooms and other kinds of facilities.  We have to reinvent facilities for arts to be taught safely in schools.  We’re building 108 new schools and I’m happy to say that they will have arts faculties in the new schools. What happens when they’re built and the other 720 don’t have those facilities?  

What happens when you look towards the end of the plan and you realize “No Child Left Behind” but just also for good common sense, we need qualified teachers in the arts and they’re not graduating them from colleges and universities? We’re going to have to start growing our own in order to really have the kind of teacher core that we need.

Dick Deasy:  By the way, I noticed that’s one of the goals of the ten-year plan – to bring together higher education into a sub-category and I was actually taken with that particular description of the plan on how that process is envisioned.  So I think on your point, the realities that you face are well addressed in the plan in terms of not building the plan on pie in the sky concept.  And I think we all recognize that there’s just it’s going to be very difficult.  

The other questions here go to the allocation among the cultural sectors, how these decisions were made, and then there was some question about are you trying to quantify the value of what the cultural sector is providing, not in the contractual relationships but in the other set of relationships.  So you have the cultural contribution quantified in a way that for policy makers and advocates, there’s a measure of the investment they made, not just in dollar outlays from foundations but in the cultural outlays.  

There are some very interesting questions here; they want to probe into a little more detail some of the elements of your structure.  We simply don’t have time now to get to those but I wanted to put them on the table for you, Rich, but did you have a final thing?

Rich Burrows: Just one closing comment.  Very often, we spend our time, energy, spiritual effort in trying to describe the really core values that arts provide all of us a human beings.  That’s a longer conversation that you have with people.  Here’s something that just has happened recently in our district, and it changes the nature of the conversation.  Instead of talking about the arts are important to students, why each individual arts form should be there equitably, it’s just the right thing to do, we’ve recently discovered that in comparing match sets of students across the district - and we’re going to do a broad study this coming year on this – that students who participated in arts activities stay in school more.
Okay, that’s a “that”, but if you can actually quantify how much more they stay in school, comparing them to students who don’t have access, I’m able to demonstrate to my superintendent that the fact that they are there, is an income string for the district as part of the average daily attendance, which has provided the general fund budget.  

This means that if you just do a quick thumbnail and figure out that actually, the district is investing $35 million currently in arts education, at the sixth year of the 10-year plan, but we think that the income string for that effort is somewhere around $75 to 80 million that the district would lose if it canceled the arts education programs.  So that who cares if the arts are fabulous; it’s just good business.  So you find different and wonderful friends in this conversation so I just wanted to offer that as a last lesson learned.

Dick Deasy:  A very interesting thing.  Those of you who know school, that’s how money is allocated from the state level – it’s by the per pupil population, and if your population is going down, you discover that your state’s support is going down.  So it’s a very interesting point.  

Thank you very much, panel.  It was just terrific.  [applause]  We do wish you tremendous continued success and we’ll be watching and anything further we can learn from you as we go forward, we’d like to do it.  
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