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Executive Summary
W
ith the movement toward educational accountability in states and the administration of the 1997 NAEP Arts Assessment, nine states (i.e., Illinois, Kentucky, Maine, Minnesota, Missouri, New Jersey, New York, Oklahoma, and Washington) have been mandated to administer assessments in the arts to students, and an additional seven states (i.e., Alaska, California, Massachusetts, Ohio, Pennsylvania, Utah, and Vermont) are encouraging activities in fine arts assessment at the local level.

All the states reviewed here have developed their own content standards in the arts, and almost all of these standards are aligned to the National Standards in the Arts.  Two common purposes of the assessments are to establish a state profile of student achievement in the art domains of visual arts, music, theatre, and dance and to improve instruction and learning in these areas.  Assessment in the arts is currently high-stakes in only two states, Kentucky and Minnesota, where the results are used in school accountability or student graduation requirements.  

Except for Illinois, where assessment in the arts is incorporated within the social studies assessment at lower grades, the remaining states have a stand-alone assessment in the arts.  These assessments range from a full statewide assessment, to a combination of a statewide component and a local performance assessment component, to an entire assessment developed and implemented locally, or to a portfolio component in addition to a standardized test.
Generally, students are tested in grade 4 or 5 for the elementary level, grade 7 or 8 for the middle school level, and grade 10 or 11 for the high school level.  Not every state assesses all levels, although most assess the common four disciplines (music, dance, theatre/drama, and visual arts).  Multiple-choice items and constructed-response items are the two dominant item formats in the arts assessment for most states.  The number of items administered ranges from 10 per form in a matrix design to 50 in a complete test.
All of the states that already have assessment in the arts in operation use the school as the unit of reporting for student results.  Results may be reported by total (composite score), by discipline (percent right or number right), by standard, by level of achievement, or by state goal. 

Common lessons learned in the development and implementation of such assessments include the need for more effective communication between stakeholders and test developers, increased teacher involvement in the development process, embedding assessment into instruction, and guaranteed funding that accompanies mandates for implementing assessments.  Furthermore, states found that dance and theatre are the two disciplines difficult to assess due to lack of instructional and financial resources.
The following pages present a chart highlighting the essential characteristics of large-scale assessments in the fine arts for both states with a mandated requirement for such assessments and those states that have no mandated requirement but engage in various assessments and activities in fine arts education.

	Essential Characteristics* of Large-Scale Assessments in the Fine Arts

States with a Mandated Requirement for Assessment in the Fine Arts



	State and date of imple-mentation
	Test purpose
	Assessment model
	Testing grades
	Testing disciplines
	Item format and item number
	Consequences
	Contact person

	Illinois
1997
	To establish a state profile of student achievement in arts.
	Matrix design at Grades 4 and 7 included in Social Sciences; Grade 9 or 10 is stand-alone.
	4, 7, 9/10
	D, DR, M, V
	Grades 4 and 7:  5 test forms per grade.  Each form has 10 MC items. Grades 9/10:  1 form; 50 items.


	Low stakes. No impact on graduation or accountability.
	Ms. Marie McHarry

217-782-4823

mmcharry@isbe.net

	Kentucky
1993
	For school accountability and to improve instruction and learning.
	Stand-alone, matrix design
	5, 8, 11
	Grade 5: M, D, T, V;

Grades 8 & 11: M, D, T, V, L
	6 forms per grade.  Each form has 2 parallel versions.   Each version has 8 MC and 2 CR items.  Total of 96 MC and 24 CR items per grade.
	High stakes. Contributes to school accountability.
	Mr. Phil Shepherd

502-564-2106 x4152;
pshepher@kde.state.ky.us

Dr. Robert Wetter

502-564-4403 x4115

rwetter@kde.state.
ky.us

	Maine
1999
	To establish a state profile of student achievement in arts and improve instruction and learning.


	Stand-alone, matrix design
	4, 8, 11
	D, M, T, V
	12 forms per grade.  No common items between forms. Total 72 MC and 12 CR items per grade.
	Low stakes. No impact on graduation or accountability.
	Mr. David Cadigan

207-624-6636

david.cadigan@
state.me.us

	Minnesota
1999
	To establish a state profile of student achievement; a graduation requirement; improve instruction; and for student accountability.
	No specific model. Assessment developed and implemented locally.
	Not specified. Students must meet standards at Grade 12.


	D, M, T, V/Media Arts, Creative Writing.
	Not specified. At least 1 performance assessment per standard. Others include MC, CR, portfolio.
	High stakes. Impacts graduation.
	Dr. Pam Paulson

763-591-4708

pam.paulson@pcae.k12.mn.us


*As of October 2001

Note: D=Dance; DR=Drama; T=Theatre; M=Music; V=Visual Arts; L=Literature; MC=Multiple-Choice; CR=Constructed Response; SA=Short Answer

	Essential characteristics* of Large-Scale Assessments in the Fine Arts

States with a Mandated Requirement for Assessment in the Fine Arts (continued)



	State and date of imple-mentation
	Test purpose
	Assessment model
	Testing grades
	Testing disciplines
	Item format and item number
	Consequences
	Contact person

	Missouri
2002
	To establish a state profile of student achievement in arts and to improve instruction and learning.
	Stand-alone. Booklet-based with prompts presented on a video.
	5
	D, M, T, V
	40 MC and 5 CR items.
	Contributes to accountability of district once implemented.
	Ms. Deborah Fisher

573-752-2857

dfisher3@mail.dese.state.mo.us

	New Jersey
To Be Determined
	To establish a state profile of student achievement; a graduation require-ment; improve instruction; and for student/school/
district account-ability 
	Stand-alone, combination of statewide and local sections.


	5, 8, 11
	D, M, T, V
	33-35 MC items and 2 CR items per grade.
	High stakes. Impacts graduation once implemented.
	Mr. Dale Schmid

609-984-6308

dschmid@doe.state.nj.us

	New York
2002-2003
	To determine student achievement in meeting the standards in arts.
	Stand-alone, local imple-mentation; combination of standardized test and performance/ portfolio.


	9, or after finishing one unit of a discipline (voluntary)
	Either D, M, T, V
	Part I: MC, SA and CR items; Part II: 1 performance event; Part III: Performance/
portfolio.
	Impacts graduation if assessment implemented at local level.
	Dr. Edward Marschilok

518-474-5922

emarschi@mail.
Nysed.gov

Mr. Roger Hyndman

rhyndman@mail.
nysed.gov

	Oklahoma
1999
	Establish a state profile of student achievement in arts and improve instruction and learning.
	Stand-alone
	5, 8
	V, General Music
	36 MC items per grade.
	Low stakes.
	Dr. Gayla Foster

405-521-3034

gayla_Foster@mail.sde.state.ok.us

	Washington
2008
	Determine student achievement in meeting the standards in arts.
	TBD
	TBD
	D, M, T, V
	TBD
	Impacts school accountability once implemented.
	Ms. Gina May

360-753-7389

gmay@ospi.wednet.edu


*As of October 2001

Note: D=Dance; DR=Drama; T=Theatre; M=Music; V=Visual Arts; L=Literature; MC=Multiple-Choice; CR=Constructed Response; SA=Short Answer

States Reporting Fine Arts Assessment Activities that are Voluntary*

	State
	Current status
	Contact person

	Alaska
	· Standards and framework in the arts are in place. 

· The framework includes a chapter in assessment in the arts, containing sample assessments in dance, drama, literary arts, music, and visual arts.


	General contact number:

907-465-2800

	California
	· State provides grant monies to school districts to develop their own assessment in the arts.

· The California Arts Assessment Network (CAAN) has been created to facilitate a statewide dialogue on assessment in the arts. 

· State Board of Education adopted standards for dance, music, theatre, and visual arts in January 2001.
	Mr. Don Doyle

916-323-2469

ddoyle@cde.ca.gov

	Massachusetts
	· State published its new Arts Curriculum Framework in 1999, including K-12 standards for dance, music, theatre, visual arts and several models of assessment. 

· State is working on cultivating an understanding of skills in standards-based teaching.
	Ms. Susan Wheltle

Swheltle@doe.mass.edu



	Ohio
	· Assessment in the competency-based arts program has two components: ongoing classroom assessments and district-wide, grade-level assessments. 

· State Department, the Ohio Arts Council, and the Ohio Alliance for Arts Education have collaboratively published an assessment guide.
	Dr. Jan Fedorenko

614-466-2761

pd_fedorenko@ode.state.oh.us



	Pennsylvania
	· State has implemented a few pilot programs that reflect assessment in the arts aligned to the standards. 

· State provides support to local districts to set up their own assessment programs in the arts.

· State published a comprehensive Arts Assessment Guide 
	Ms. Beth Cornell

717-787-5317

bcornell@state.pa.us

	Utah
	· A non-standardized performance assessment in the arts is available for grades 1 – 6. 

· Schools voluntarily assess their students to monitor students’ achievement and improve instruction.

· State provides teachers with sample assessments, a scoring guide, and teacher directions for administering and scoring assessments.  

· In 2001 the state school board passed the revised secondary art, music, dance, and theatre curriculum, which is formatted in an assessment portfolio. 

· Beginning in the fall of 2001, a pilot project for K-6 in art, music, dance, and drama, is being evaluated. 
	Dr. Carol Ann Goodson

801-538-7793

cgoodson@usoe.k12.ut.us



	Vermont
	· In 1995 the (internet) WEB Project that includes tools for assessing the arts was created with federal grant money.

· In 2001 the State Board of Education published Vermont School Quality Standards in which assessment in the arts is included. 
	Dr. Fern Tavalin

802-387-4277

tavalin@sover.net

Mr. Tony Pietricola

Tonyvje@aol.com


*As of October 2001
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Purpose of This Review

The purpose of this review is to provide (1) a current picture of arts assessment at the national level and (2) a more detailed description of the latest progress at the state level in standards-based, large-scale arts assessments in the United States.  The focus of this survey of state assessments is multi-fold:  to examine each state’s arts assessment instrument and implementation, the impact of arts assessment on school/district accountability systems, and the lessons and experiences that can be learned by Maryland in developing their own assessment.

Background

There have been at least three trends that are driving the direction of arts education in the U.S:  recognition of the arts as part of basic education curriculum; development of content standards in the arts; and advancement in techniques and methods in educational assessment.  

Arts education was conventionally not considered as a core curriculum.  In the past few years we have seen progressive efforts in the development of assessments in the arts domains among educators and policymakers to ensure the place of arts education in elementary and secondary education in the United States.  As noted in the legislation Improving America’s Schools Act of 1994, “The Congress finds that the arts are forms of understanding and ways of knowing that are fundamentally important to education.”  Other factors contributing to the awareness of arts education and arts assessment, as Shuler & Connealy (1998) pointed out, are:

· The general movement toward educational accountability in states;

· The growing political awareness and assertiveness of supporters of arts education;

· The development of the National Standards in the Arts;

· The National Assessment of Educational Progress (NAEP) in the Arts; and 

· The State Collaborative on Assessment and Students Standards (SCASS) in the Arts.

The concept of the arts as part of basic education gradually emerged in policy-makers’ agendas in the past ten years or so.  As a means of understanding and expressing the world around us, the public began to realize that the arts have a unique capacity of integrating intellectual, emotional, imaginative and physical skills in the creation of meaning.  In the Goals 2000: Educate America Act (1994), the Congress adopted the provision that the arts were included as part of basic education in the National Educational Goals. The National Standards in Arts and the National Assessment of Education Progress (NAEP) Arts Education Assessment Framework were published in 1994.  In 1997 the NAEP Arts Assessment was conducted.  These movements advocated that the arts be considered as basic and necessary subjects as are reading and mathematics.

Assessment as an evaluation tool in accountability systems has played a prominent role in U.S. educational reform for the past half century.  The most recent wave of reform continues to emphasize accountability but with some important new features in the assessment (Linn, 2000).  One of them is development of demanding content standards, and use of these standards as the basis for setting performance standards.  Since local politics has been an inseparable factor in many states’ assessment and accountability systems, standards vary enormously from state to state in their rigor, specificity and emphasis (e.g., Education Week, 1997; Lerner, 1998; Olson, 1998; Raimi & Braden, 1998).  This variation is also reflected in the arts standards and assessments across the states (Beattie, 1997; Sabol, 1998; Lehman, 2000), and served as the focus of this review.  All the state programs in arts assessment reviewed in this study are based on their current content standards and accountability systems.

For many years, arts have proven to be among the most challenging subjects in educational assessment, especially in large-scale, standardized assessments.  One of the main obstacles is that, due to the nature and characteristics of the arts, it is very difficult to develop and design appropriate assessments that provide reliable and valid information about students’ skills and abilities in the arts.  The 1997 NAEP Arts Assessment provided an innovative model in the development of arts education framework, assessment design, exercise development, assessment administration, data analysis, and results interpretation (Persky, Sandene, & Askew, 1998; Shuler & Connealy, 1998).  

National Efforts

National Assessment of Educational Progress (NAEP).  In 1997, NAEP conducted a national survey of the arts (music, theatre, and visual arts) at grade 8.  It is, to date, the only national large-scale assessment attempted in all four arts content areas. Previously, music was assessed in 1972 and 1978, and the visual arts in 1974 and 1978. However, the results of these assessments cannot be compared with those of the 1997 arts assessment, because of considerable changes in the nature of the 1997 assessment. First, the 1997 assessment was founded on the National Standards in the Arts and included the areas of music, theater, visual arts, and dance
 and a focus on performance-based tasks.  The design of the arts assessment was based on the NAEP Arts Education Assessment Framework(1994).  The central principle underlying the framework is that the above four areas are crucial components of a complete education, that the arts have a unique capacity to integrate intellectual, emotional, and physical skills in the creation of meaning.  Thus, meaningful assessment in the arts should be built around three arts processes:  Creating, Performing, and Responding.  According to The NAEP 1997 Arts Report Card (1999):

· Creating refers to expressing ideas and feelings in the form of an original work of art; for example, a dance, a piece of music, a dramatic improvisation, or a sculpture.

· Performing refers to performing an existing work, a process that calls upon the interpretive or re-creative skills of the student.

· Responding refers to observing, describing, analyzing, and evaluating works of arts (p. i).

Secondly, a major component of the 1997 NAEP Arts Assessment was inclusion of authentic tasks.  The tasks assessed students’ knowledge and skills in Creating and Performing music and theatre and in Creating in visual arts.  The two other item types were constructed-response questions and multiple-choice questions that explored students’ abilities to apply knowledge and skills in Responding to works of arts.  These questions asked students to analyze, describe, and identify important qualities of art works.  

The NAEP assessment is matrix-sampled, as results are reported only at the national level.  Students included in the art assessment were randomly sampled for visual arts and music.  For the theatre assessment, only students meeting established criteria for requisite hours in theatre classes were sampled.  Responding outcomes in visual arts, music, and theater were scaled in a range from 0–300 and reported out by denoting lower, middle and upper levels of achievement.  Creating and Performing results were presented as average percents of the maximum possible score.


The successful administration of the assessment demonstrated that performance-based arts assessment could be administered and scored on a large-scale basis to ensure a standardized administration, although at a considerable expense.  In addition, the development of the 1997 NAEP Arts Assessment advanced the techniques and methods of the assessment.  It also promoted the professional development of arts educators and heightened awareness of the importance of fine arts education.

Council of Chief State School Officers (CCSSO).  CCSSO has two major projects in arts.  One is the State Collaborative on Assessment and Student Standards in the Arts (SCASS/Arts), a consortium sponsored by the CCSSO.  Another is the Arts Education Partnership (formerly the Goals 2000 Arts Education Partnership).  

The SCASS is designed to assist states in developing needed student standards and assessments in conjunction with other states expressing similar needs.  The members of the SCASS project meet three times a year and work collaboratively to improve the quality of the assessments in the arts that states are developing and using, thereby reducing the costs required in developing these assessments.

The SCASS/Arts Education Assessment Consortium has pilot-tested a series of arts performance assessments to measure various areas of the arts and identify those that are suitable for use in statewide assessments of the arts.  The group has also developed classroom assessments of the arts, as well as professional development materials to improve the assessment capabilities of teachers.  Additionally, support for a trainer-of-trainers institute was provided by the National Endowment for the Arts.  The participating states in turn have helped develop, pilot, and refine model assessment tasks aligning to the National Standards in the Arts.

The purpose of the Arts Education Partnership is to raise awareness of the importance of arts education in student achievement.  It was formed in 1995 through a cooperative agreement between the National Endowment for the Arts (NEA), the U.S. Department of Education (USED), the National Assembly of State Arts Agencies (NASAA), and the CCSSO.  More than 100 national organizations committed to promoting arts education in elementary and secondary schools throughout the country have joined the Partnership to help states and local school districts integrate the arts into their educational improvement plans under the Goals 2000 legislation and other state initiatives.  The Partnership includes state teams comprised of representatives from the state education agency, state arts agency, and the state alliance of art educators.

The Partnership also maintains and links databases on state-level policies and funding for arts education, provides regular reports on arts-related Goals 2000 activities at the state level, and provides information about general arts education policies, issues, and activities at the national, state, and local level.

Readers can obtain more information about arts assessment in the following web sites:

· NAEP: http://nces.ed.gov/nationsreportcard/site/home.asp

· CCSSO: http://www.ccsso.org/projects/projects.html

Getty Foundation.  The J. Paul Getty Trust is a private operating foundation dedicated to the visual arts and the humanities.  Through its Museum and work in conservation, education, research, information technology, and grant-making, the Getty provides opportunities for people to more fully understand, experience, value, and preserve the world's artistic and cultural heritage. 

Within the United States, one project that the Getty Education Institute for the Arts has promoted and sponsored over the past ten years is discipline-based art education (DBAE).  The concept of DBAE as a comprehensive approach was formulated in the mid-60s.  Its essence was to develop a more holistic, comprehensive, and multifaceted arts education in the elementary and secondary schools.  However, the approach was not a curriculum; rather, it was a set of principles based on the fields of study that contribute to the creation and understanding of art: art making, art history, art criticism, and aesthetics.  The Institute guided development of a model for arts education and then funded six regional consortia in conjunction with the Annenberg Foundation to create change in communities and bring together arts education reform and overall school reform.

The Present Study

This literature review describes the state/district efforts in arts assessment at the elementary and secondary schools in the United States.  There are four major sections.  The present section introduces the purpose, the perspective, background information, and the structure of the study.  States that have a mandated arts assessment are presented in Part 2.  Specific areas described by each state surveyed are as follows:

(a)
Background of the arts assessment;

(b)
The purposes of the arts assessment;

(c)
The assessment model used in the arts assessment;

(d)
The testing grades and art disciplines;

(e)
The item formats and item number in a test;

(f)
The test results reported to the public;

(g)
The consequences of the arts assessment; 


(h)
Lessons learned in the development and implementation of the assessment; and

(i)
Sources of information.

An overview of states that currently do not have a mandated arts assessment program but are doing some activities in arts assessment is presented in Part 3.  Part 4 is a summary of the review.  

At the beginning of each state’s overview, the assessment year is stated.  This refers to the year that the arts assessment was, or will be first administered to the students in that state, not the year when the state legislature mandated the assessment.

It should be pointed out that, generally, while a state’s arts assessment includes the disciplines of dance, music, theatre, and visual arts, not every state reviewed assesses all the arts disciplines.  A few states consider literature to be a discipline of the arts as well. 

Data information came from three sources:  (1) web site of each state department of education, (2) telephone/e-mail interviews with state department personnel in arts education or arts assessment, and (3) journal articles.  Usually, a state department’s web site was referenced first for its information in arts assessment.  Then a telephone or e-mail interview with the state’s staff was conducted to verify the information gathered and to collect additional data not available on the Internet.  When completed, the written product was e-mailed to the state contact for further verification.  All data requested and received are available for public use and do not contain information that is considered personal, private, or confidential.
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States with a Mandatory Requirement for Assessment in the Arts

Illinois 

(In operation 1997)  
Background.  Illinois measures annual statewide student performance in six (of seven) content areas. Fine arts, which has four disciplines: dance, theatre, music and visual arts, are included.  Legislation passed in 1985 identified the fine arts as a learning area, adopted five fine arts goals, and mandated state assessment in the fine arts.  The state fine arts assessment began in 1997 when tests were given in samples of schools throughout the state.  In 1998 and 1999, samples of items were given to all students in grades 4, 7, and 11.  In spring 2000, a similar design was used, but the number of items and parallel forms in each administration were different from previous administrations.  The 1997-2000 tests were aligned to the 1985 goals.  Assessments administered in 2001 are aligned to the 1997 Illinois Learning Standards.

Purpose.  The main purpose of the Illinois Standards Achievement Test in Fine Arts (ISAT/Arts) is to establish a state profile of student achievement that shows the extent to which students meet the learning standards in the fine arts.

Assessment Model.  For grades 4 and 7, the ISAT/Arts is included in the ISAT/Social Sciences with matrix sampling of standards in five parallel forms in each administration.  However, the results of the two subjects in each form are reported separately. For high school, the arts assessment is stand-alone measurement.
Testing Grades and Disciplines.  Since spring 1998, an annual arts assessment has been required for all students at the 4th and 7th grades.  The arts assessment was made voluntary for high school students beginning in spring 2001.  Students can choose to take either the ISAT/Arts or the Physical Health assessment at either 9th or 10th grade.  Students opting to take the ISAT/Arts are assessed in four disciplines:  dance, drama, music, and visual arts.  There is not any difference in arts requirements between lower grades and high school grades:  all students are required to meet Illinois Learning Standards.
Item Format and Item Number.  The test is comprised of multiple-choice items.  For each administration, there are 50 items total.  At grades 4 and 7 there are 10 items in each of the five forms.  Each form comprises two arts disciplines and each set of items (10) includes five items for each of two arts areas.  Students at grades 4 and 7 are only administered one form per assessment, while students in high school level (grades 9 or 10) are administered all 50 items in one form.
Attachment A is the updated released Illinois Fine Arts Assessment Series and its Description and Administration and Scoring Guide.  The sample tests are aligned to the 1997 standards.  Form A is for the elementary grades, Form B is for the middle school grades, and Form C is for the high school grades. 

Statistics Reported.  The scores are reported at the school, district and state levels.  Students’ individual scores are not reported.  Means and standard deviations are reported for total fine arts scores, and percent of items answered correctly are reported by art discipline and by state goal.

Consequences of Performance.  The purpose of the arts assessment is to find out the extent to which student meet the Illinois Learning Standards.  It does not have any impact on graduation requirements or on school/district accountability.

Lessons Learned.  One important lesson learned by the Illinois ISAT/Arts developer was that teachers must be involved in each stage of test development.  The state recognizes that there are limits associated with the use of only the multiple-choice item format (including the necessity of omitting a standard about creation and performance in the arts from the assessment).  The state notes that open-ended items require more resources than can be devoted to the state assessment program.  They also found that music items were easier to develop in comparison with those of dance and theatre disciplines.

Sources of Information/Contact
Illinois State Board of Education home page: 

http://www.isbe.state.il.us/standards/  

Ms. Marie McHarry, Education Consultant

Illinois State Board of Education 

217-782-4823

mmcharry@isbe.net

Mr. Charlie Williams

(former Fine Arts Consultant)

Illinois State Board of Education 

217-782-2948

chwillia@isbe.net

Kentucky 

(In operation 1993)

Background.  Kentucky began to implement a mandated assessment in the arts and humanities in 1993, the first one in the nation.  The Kentucky Core Content Test (KCCT) is identified in the statute as an essential part of its Commonwealth Accountability Testing System.  The Kentucky legislation requires open-response or multiple-choice items, or both, to assess student skills in eight learning areas, including arts and humanities.  Kentucky’s Core Content for Assessment, which represents the content that has been identified as essential for all students to know, has been revised twice since they were first adopted.  The most updated version is version 3.0, which was adopted in September 1999.  On June 5, 2001 the Kentucky Board of Education accepted new performance standards that provide clear definitions of performance levels.  The core content for arts and humanities includes skills required for Creating, Performing, and Responding to works of arts.  However, the KCCT assesses only skills in Responding.

Purpose.  The purpose of the arts and humanities assessment is (1) for school accountability and (2) improvement of instruction and learning.

Assessment Model.  The arts assessment is a stand-alone test.  To assure that the test provides complete coverage of the Core Content for Assessment at each school, a matrix design is used.  The arts and humanities assessment has multiple forms, with each form containing different items.  Thus, full content coverage is possible at the school level.

Testing Grades and Disciplines.  Students at grades 5, 8 and 11 are assessed in music, dance, theater, and visual arts.  In addition, students at grades 8 and 11 are required to be assessed in literature as well.  Below is a portion of Kentucky’s Core Content Test Blueprint, which outlines the structure and contents of Arts & Humanities and provides a guideline as to the proportions of items for each discipline (sub-domain).

	Discipline
	Grade 5
	Grade 8
	Grade 11

	
	
	
	

	Music
	30%
	25%
	25%

	Dance
	20%
	20%
	20%

	Drama/Theater
	20%
	20%
	20%

	Visual Arts
	3%
	25%
	25%

	Literature
	―
	10%
	10%

	Total
	100%
	100%
	100%


The humanities discipline no longer appears in the assessment, but has been embedded within each of the arts disciplines.  

Item Format and Item Number.  There are a total of 96 multiple-choice items and 24 open-response items.  The complete set of test booklets consists of 6 different forms with each form having two parallel versions per grade per year. 

Since it is a matrix design, each student test booklet contains eight (8) multiple-choice items and two (2) open-response items.  Kentucky is doing “live” piloting instead of conducting traditional pilot tests.  An additional four multiple-choice pre-test items and one open-response pre-test item are included in the operational assessment, but results from these pre-test items do not contribute to the school accountability index.

Attachment B is a released form of the 1999 test for the 5th grade, with scoring rubrics and student annotated responses for selected items.

Statistics Reported.  The arts assessment is school-focused in Kentucky in that results from the arts assessment are not reported to individual students.  However, the school receives each student’s performance on each item for both multiple-choice and constructed-response items.  Student performance is categorized into five levels (Novice Non-performance, Novice, Apprentice, Proficient, and Distinguished).  A school’s score in the arts assessment is the summation of the percent of students at each level multiplied by the following respective constants:  0, 13, 60, 100, 140.  Students do not receive their specific test scores.  Instead, they receive the percentile rank score, the standard error of measurement, at which level of performance they are, the standard error of that level and the graphic curve of score distribution at that level.

Consequences of Performance.  The Arts and Humanities test contributes to the school accountability index based on the KCCT.  The percentage of the weight assigned to each grade is 5 percent at grade 5, 7.5 percent at grade 8, and 7.5 percent at grade 11.  A school’s accountability index provides a picture of a school’s performance and is used to determine if schools receive awards or assistance.  The evaluation is conducted every two years.  Before 1999, if a school’s performance reached its performance goal, then teachers would receive monetary rewards.  If the school’s performance was unsatisfactory (crisis category), a distinguished educator would go to the school and provide technical assistance.  Other consequences could include termination of employment for poorly performing teachers and the relocation of a student to another school at the parent’s request.  These types of possible consequences for poorly performing schools have caused much negative reaction among teachers and school administrators.  However, no teachers have been removed because of these provisions.

The state is currently in the transition period from the old Kentucky Instructional Results Information System (KIRIS) to the new Commonwealth Accountability Testing System (CATS) long-term model.  The interim strategy is to evaluate a school’s performance on a regression-based model (school performance over 4-year cycle).  The regression model is used to establish a predicted accountability growth index for the four years ending in 2000.  The basis of the predictions was the data from the first two years (1997 and 1998) of the interim accountability cycle.  If a school’s average growth over the last two years of the cycle (1999 & 2000) equals or exceeds its predicted value, the school shall be eligible to receive a reward.  If a school’s score falls below its predicted value by at least one standard error of estimation, a school shall be subject to a scholastic audit, be eligible for school improvement funds and be required to provide a school improvement plan. 

The CATS long-term model starts at the beginning of the 2000-2001 school year, but uses the re-standardized 1998-99 and 1999-2000 school years’ data as the base line of evaluation for each school.  The long-term model will cover the period of 2000-2014.  Schools are tested each year with each school’s performance level evaluated every two years.  A school’s yearly accountability index is averaged over a two-year period.  This two year average is compared against the school’s individual goal line.  Each school’s goal is to be at or above their goal line for each accountability period and have their school’s accountability index at or above 100 by the year 2014.

For each accountability period between 2000 and 2014 (i.e., every two years starting with 2002 through 2014), schools performing below their assistance line (a line defined as one [1] standard error of measurement below the school’s baseline accountability index to a point that is one [1] standard error below eighty [80] on the accountability index scale), will be eligible to apply for Commonwealth school improvement funds and may be subject to a scholastic audit.  The lowest one-third of schools in need of assistance will receive Commonwealth school improvement funds and may be subject to a scholastic audit.  

Lessons Learned.  Through the development and administration of the Arts and Humanities test, educators and administrators observed that only when the actual implementation of the arts assessment was in place did it have an impact on the local schools and districts.  The assessment helped local educators re-evaluate their curriculum and make necessary adjustments so that it was aligned to the state Core Content for Assessment standards.  In addition, the assessment developer and teachers agreed that embedding assessment into curriculum and instruction was an effective approach to improve student learning.

To increase the test’s reliability, the state would like to have more items in the arts assessment.  However, the increase in testing time is a concern for many school districts.  The current length of the arts assessment is a compromise between time and reliability.

Sources of Information/Contact

Kentucky Department of Education home page:

http://www.kde.state.ky.us/oaa/

Mr. Phil Shepherd, Arts Consultant 

Kentucky Department of Education

502-564-2106, x4152

pshepher@kde.state.ky.us

Dr. Robert Wetter, Sr. Research Consultant

Kentucky Department of Education

502-564-4403, x4115

rwetter@kde.state.ky.us

Maine 

(In operation 1999)

Background.  As early as 1985, the Maine Educational Assessment (MEA) offered a statewide assessment in the arts and humanities (MEA/Arts & Humanities) to the students in Maine.  In 1996, the Maine State Legislature adopted the Learning Results to establish education standards that apply to all Maine students in the public schools.  In spring 1999, students took the first MEA/Visual and Performing Arts that was developed in alignment with the Learning Results standards.  The arts assessment focuses on three major areas:  (a) creative expression, (b) cultural heritage, and (c) criticism and aesthetics.

Purpose.  The purpose of the MEA/Visual and Performing Arts is to (1) establish the state profile of student achievement in the arts and (2) to improve instruction and learning.

Assessment Model.  The test is a stand-alone, matrix design assessment that consists of a written portion and a performance component.  The written part is standardized and it consists of both constructed response items and selected-response items.  There are 12 forms per grade and there are no common items between forms.  The performance component of the arts assessment is currently under development.  It is planned that the performance part will be administered at the local level.  The state would create the performance assessment items, but the local districts administer and score them.  The state would provide scoring rubrics and conduct sampling scoring for quality control.

Testing Grades and Disciplines.  Students at grades 4, 8, and 11 are assessed in dance, music, theater and visual arts.

Item Format and Item Number.  In the spring 1999 administration, there were 8 multiple-choice items, 2 short-answer items, 1 constructed-response item, and 1 extended-response item. As a result of feedback from the field and budget considerations, the number of items was decreased.  In the spring 2000 administration, there were 8 multiple-choice items and 1 constructed-response item.  Beginning in Spring 2001, each form has 6 multiple choice and 1 constructed response item, totaling 72 multiple choice and 12 constructed response items per grade.  The multiple-choice items are worth 1 point for each correct response, while the constructed-response item alone is assigned 8 points. 

Maine is concurrently administering a “live” field test.   Each existing test form includes 2 multiple choice and 1 constructed response for purposes of field testing.  The result of these items is excluded from the total score count.

Statistics Reported.  Student individual scores are not reported.  Results at the school and district level are produced.  The school raw score mean is reported by total test and by discipline.

Consequences of Performance.  So far, the arts assessment as well as other disciplines’ assessments do not impact accountability for poor school performance.  The Maine Department of Education does not rank schools or use it as a graduation requirement for students by performance on the arts assessment, but schools themselves feel the pressure of high achievement.

Lessons Learned.  Because the arts assessment is relatively new, some schools are still focusing more of their efforts on other traditionally assessed core contents such as reading or science and pay less attention to the arts.  In addition, most schools do not offer dance and theatre curricula and do not have budgets for the instruction in these disciplines.  Consequently, the reaction from some schools to this assessment has not always been positive.  Nonetheless, state administrators and test developers are committed to keeping the arts in the MEA program, assisting schools in implementing the standards in the arts and raising awareness in arts education.

Sources of Information/Contact:

Maine Department of Education home page:

http://www.state.me.us/education/

Mr. David Cadigan, Arts Education Consultant

Maine Department of Education

207-624-6636

david.cadigan@state.me.us




Minnesota 

(In operation 1999)
Background.  In January 1997, Minnesota published a set of voluntary standards in the arts called the Minnesota Frameworks for Arts Curriculum Strategies (FACS), which is based on the National Arts Education Standards.  These standards are much more detailed than the required Minnesota Graduation Standards and are useful to teachers in developing curriculum in each of the art areas.  In addition to the four art disciplines (i.e., dance, music, theater, and visual arts) in the national standards, FACS also contains standards for Literary Arts and Media Arts.

In 1993, the Minnesota legislature passed a law requiring the development and implementation of results-oriented graduation standards.  Graduation standards in the arts, together with nine other learning areas, were adopted into Minnesota Rule by the State Board of Education on May 11, 1998.  The standards and assessments are centered around the arts processes of Creating, Performing and Responding.

The Minnesota Graduation Rule identifies 48 standards across learning areas in the “Profile of Learning,” at the high school level.  Upon full implementation of the standards, students are required to attain 24 standards for graduation.  Twenty-one of the standards are specified as “required,” and the other three standards are “electives.”  At the high school level (9-12) students are required to meet two standards in the arts for graduation:  Arts Creation/Performance and Analysis and Interpretation.  The Rule also contains preparatory standards expected for all students.  At the primary (K-3) and intermediate (4-5) levels, students must show achievement in Artistic Creativity, Performance and Expression in at least 3 arts disciplines.  At the middle level (6-8), students must demonstrate achievement in two standards:  Artistic Creativity & Performance in at least 3 art disciplines, and Artistic Interpretation.

Purpose.
· Graduation requirement;

· Improvement of instruction;

· Student accountability; and

· Profile of student achievement.

Assessment Model.  The state does not require a particular arts assessment model. The assessments are developed and implemented at the local level.  Student work is scored based on the state scoring criteria (see Attachment C).  Initially, the Minnesota Department of Children, Families, and Learning (CFL), produced “model performance packages” that served as examples of good performance assessments for the standards.  Current law says that districts may opt to use performance assessments and makes clear that while districts are not required to use state or locally developed “performance packages,” they must use performance assessments that have a grading system comparable to the criteria established in the definition of the state rubrics described in the rule.  The Department of Children, Families & Learning provided professional development training for local educators in the use of the content standards and assessment tools and scoring criteria. 

Legislation passed as of May 26, 2000 affects the graduation standards in Minnesota.  The new legislation requires the districts, at each of its sites, to report to the Commissioner by August 15 every year the preparatory and high school standards, which they will require of students.  The teachers, administrators and school board must vote and agree on which standards and how many will be required.  The school must report a projected number of content standards that students will be required to complete by school year up to the school year determined as the year that students will be required to complete all preparatory content standards and the 24 high school standards.  If a consensus can not be made, the school will be required to follow the language in the Minnesota Graduation Rule and proceed with full implementation.  


The State Board of Education provides districts with a phase-in period within which to implement the standards, incorporate them into the district curriculum, and to develop an assessment in the arts.  Districts must provide the state with a plan stating approximately when the standards and assessment will be implemented.  Once the district begins implementation, it will require students to meet the established standards.

Testing Grades and Disciplines.  Currently, the disciplines to be assessed include dance, music, theater, visual arts/media arts, and creative writing.  Students are not held back at the preparatory levels for not achieving the standards. At grade 12, however, students must meet the standards their district requires to graduate from high school.  

Item Format.  The Minnesota Graduation Rule requires at least one performance assessment for each standard.  Other item formats in the arts assessment may also include multiple-choice and/or true-false items, constructed-response items, extended constructed-response items, or portfolios.  

Statistics Reported.  Districts are required to report to the commissioner how many and which standards are required of students each year and how many student waivers the school has granted.  There is no other statistical index reported.

Consequences of Performance.  In those districts requiring the Arts and Literature Creation/Performance standard at the high school level, students must meet this standard in an art discipline other than creative writing (i.e., dance, music, theater, visual arts, and media arts).  Students also have to meet a standard in Arts and Literature Analysis and Interpretation.  While it is required that students meet this standard in literature, they may meet it in other arts areas as electives.  In addition to these two standards, students may fulfill the Inquiry requirement through the History of the Arts standard.  Upon full implementation, students will have to demonstrate achievement in both Creation/ Performance and Analysis and Interpretation.

Lessons Learned.  Through the development and implementation of the arts assessments, Minnesota educators have learned that better understanding of the purposes and uses of performance assessment helps in selecting and/or designing appropriate methods for improving student achievement.  Teachers found that it is important to have assessment embedded into curriculum and instruction, thereby ensuring the assessment is valuable to teachers and students and is not “just another test” to score.

According to Dr. Pam Paulson, Director of Research, Assessment and Curriculum at Perpich Minnesota Center for Arts Education, the biggest impact of embedding assessments in the curriculum is the shift from “teacher-centered” instruction to “student-center” learning.  Without a standards-based, student-centered focus, instructional design can focus on what teachers want to teach rather than on what students are actually learning.  With “student-centered” teaching and learning, activities are focusing on providing a window into what students know and are able to do.  Teachers can adjust their instruction based on feedback about student understanding (or lack of it).  Thus, both students and teachers benefit from the assessment.  It is also recognized that teachers play a crucial role in the whole process.  They have the greatest impact on student achievement, parent confidence and system integrity.

Attachment C contains Minnesota’s content standards samples, scoring criteria, and assessment task samples of their arts assessments. 

Sources of Information/Contact:
Minnesota Department of Children, Families, and Learning home page:

http://children.state.mn.us/

Dr. Pam Paulson, Director of Research, Assessment and Curriculum

Perpich Center for Arts Education

763-591-4708

pam.paulson@pcae.k12.mn.us

Missouri 

(To be in operation 2002)
Background. Missouri has a statewide, standardized arts assessment.  Arts were not designated by the Legislature as a core curriculum, but the State Board of Education has designated them as a core curriculum and the assessment is being funded as a result of that designation. The state had its field test in spring 2000 and, as a result, generated three parallel operational forms. In April 2001, one form was administered to more than 40,000 students, who took it voluntarily. The test was originally to be implemented in spring 2002, but the plan is currently on hold for one year due to the state budget.


Purpose.  The purposes of the assessment are mainly two-fold: (1) to obtain the state profile of student achievement and (2) to improve instruction and learning. 

Assessment Model.  The test is booklet-based with prompts presented on a video.  Students watch the assessment prompts on the video and answer the questions in a test booklet. 

Testing Grades and Disciplines.  Only students at grade 5 are assessed in the arts at this moment.  The disciplines of the assessment are:  dance, music, theater, and visual arts.  For each discipline, the assessment is development around the four major strands of the Missouri Fine Arts Framework:

· History;

· Criticism/Analysis;

· Aesthetics; and

· Product/Performance.

Item Formats and Item Number.  It is a stand-alone, standardized assessment.  There are 40 multiple-choice items and 5 constructed-response items.  The constructed-response items are either discipline-specific or integrated across arts disciplines, and are scored by both the Missouri teachers and the assessment contractor.  As for the item distribution of the disciplines, both music and visual arts each take 40 percent of the total items, and dance and theater each take 7-13 percent of the total items.

Statistics Reported.  Only a composite score will be reported for the assessment at the school level.  There will be no scores reported by discipline.  Because it is still at the field test stage, statistical indices to be reported are yet to be decided.  In addition, as of this writing, there are not any released items.

Consequences of Performance.  Once the arts assessment is mandated in 2002, school districts will be held accountable.  Student performance will be part of the evaluation of a district.  Falling scores could result in a district’s accreditation not being met and they could also contribute to a building being identified as “academically deficient.”  When that happens, there would be a technical assistance team from the state to come to the district to provide help.  If there is still not a significant improvement after a designated period, the district may be dissolved or its board members are re-elected.  However, there is no penalty in funding to the district.

Students should be able to perform at least at the “Proficient” level of the Missouri Assessment Program (MAP)/Fine Arts.  The complete categories of performance levels are:  Advanced, Proficient, Near Proficiency, Basic, and Step 1.  The State Board of Education has yet to determine what consequences will follow for students who perform at “Advanced” level or at levels below “Proficient.”

Lessons Learned.  The developer of the MAP/Fine Arts assessment learned from this process that it is very important to get teachers involved in all stages of the test development.  Teachers also play a vital role in the implementation of the art curriculum and assessment.  In terms of using video as an innovative assessment instrument, it shows a strong positive impact on increasing students’ motivation of taking the assessment.  Students like to take the test by watching TV.  On the other hand, however, actual video programs of arts performances can be costly and it is suggested that test developers should shop around for better prices.

Sources of Information/Contact:
Missouri Department of Elementary and Secondary Education home page:

http://www.dese.state.mo.us/

Ms. Deborah Fisher, Fine Arts Consultant

Missouri Department of Elementary and Secondary Education

573-751-2857 (o), 573-526-7861 (fax)

dfisher3@mail.dese.state.mo.us

New Jersey 

(Implementation:  To be determined)
Background.  Since 1990, New Jersey Legislature has passed a series of legislation and its Board of Education has adopted a series of education documents focusing on arts education and arts assessment.  In New Jersey’s newly revised and adopted Administration Code, the Visual and Performing Arts have been formally approved as part of the statewide assessment project.  At the moment, the state department of education is in the process of releasing the Directory of Test Specifications and preparing the second round of field tests for grades 5 and 8.

However, because the state’s standards are currently undergoing review, further  development of statewide assessments in the arts in New Jersey have been postponed until after the adoption of the revised standards by the State Board of Education (anticipated in May 2002). 

Purpose.  

· Improvement of instruction and learning;

· Student accountability;

· School/district accountability;

· State profile of student achievement; and

· High school graduation requirement.

Assessment Model.  The design of the arts assessment consists of both standardized (statewide) and performance-based (local) sections.  It is a stand-alone assessment.  All state art assessment activities have been put on hold until adoption of the revised standards.  The first operational administration of the standardized assessment portion had been scheduled for fall 2001 for the 5th grade (Elementary School Proficiency Assessment/Arts, ESPA/Arts), spring 2002 for the 8th grade (Grade Eight Proficiency Assessment/Arts, GEPA/Arts), and spring 2004 for the 11th grade (High School Proficiency Assessment/Arts, GEPA/Arts).  No decision has been made regarding the development and administration of the performance-based portion.  

Testing Grades and Disciplines.  It is proposed that students at grades 5, 8 and 11 will be assessed in dance, music, theater and visual arts for the standardized section.  For the performance-based section at the 5th grade, all four disciplines will be assessed; at the 8th grade, 2 disciplines of the student’s choice will be assessed; and at the 11th grade level, 1 discipline of the student’s choice will be assessed.

Item Format and Item Number.  It is proposed that the standardized section be comprised of 33 – 35 selected-response (multiple-choice) items and 2 constructed-response items.  A total of 35 – 37 items will be included in a test form.  Only one form will be administered at an administration.  The purpose of the performance assessment will be to allow students to demonstrate their skills in the assessed arts disciplines.  It has been recommended that the performance tasks should be achievable with minimum teacher preparation time and minimum disruption of the normal teaching schedule.  Scoring of the performance tasks is yet to be decided.  It is assumed that local teachers will score the tasks based on the state-developed instruction and rubrics.  

Statistics Reported.  Since the arts assessments are not yet operational, no statistical index was reported.   


Consequences of Performance.  The New Jersey Arts Assessment will be a high-stakes assessment.  Students in the 11th grade must achieve a passing score to obtain a high school diploma.  Students unable to achieve the passing level will be able to retake the test in the 12th grade.

For the schools and districts, poor student performance in the arts assessment will result in an adjustment of funding, remediation for low achievement students, and staff improvement training.  Teachers’ performance evaluation will also be impacted.

Lessons Learned.  Since it is a high-stakes, nontraditional assessment, resistance is inevitable.  The challenges for the arts assessment developer and proponents of the assessment were huge.  They now realize that public relations, as well as professional development, are very important in implementing the arts assessment.  They also learned that it is both difficult and costly to develop performance tasks and scoring rubrics.

Sources of Information/Contact:
New Jersey Department of Education home page:

http://www.state.nj.us/njded/stass/index.html
Mr. Dale Schmid

Visual and Performing Arts Coordinator

Office of Standards & Professional Development 

New Jersey Department of Education

609-984-6308

dschmid@doe.state.nj.us
Freer, P. K. (May 2000).  Just the facts:  What we know.  TEMPO, vol. 54, no. 4, 28-29.

New York 
(To be in operation,  2002-2003)

Background.  Section 100.5 of the New York State Regulations of the Commissioner of Education specifies that all students must complete one unit of credit (i.e., 108 hours of instruction and demonstrate mastery of course) in the arts as part of the requirements for a high school diploma.  The State Board of Regency requires the State Department of Education to provide an assessment in the arts to all students.  To date, however, implementation of an assessment in the arts is voluntary.  If implemented, it is implemented at the local level only.  Districts may either choose to implement the assessment model recommended by the state, as described below, or may develop their own assessment.

Teams of teachers and curriculum specialists, working under the direction of state and national experts, developed a pool of assessment exercises and tried them out with students.  Selected exercises of different item types were released to use as preliminary examples to familiarize schools with the types of items that may be included in the assessment.  Field study is scheduled for the 2001-2002 school year.  The assessment is scheduled to be available for possible voluntary use in the 2002-2003 school year. 

Purpose.  The main purpose of the New York arts assessment is to determine the extent to which individual students achieve the knowledge and skills specified in the Learning Standards for the Arts.

Assessment Model.  The New York arts assessment is a stand-alone assessment, which is comprised of three parts.  Parts I and II (on-demand, written and artistic) are standardized assessments and Part III (performance/portfolio) is an assessment in the arts over an extended period of time.

Testing Grades and Disciplines.  At this time the assessment is intended to be administered at the end of grade 9, or after students have completed one unit of study in any one of visual arts, dance, theatre, and music at the high school level.  Students need to demonstrate proficiency in at least one of the four disciplines.  A student does not have to take the arts assessment until he or she completes one unit of credit (i.e., 108 hours) in the arts.

Item Format and Item Number.  The item formats in each of the three parts are as follows:  Part I is called On-Demand – Written, which contains selected-responses, short-constructed responses, and extended-constructed responses; Part II is called On-Demand – Performance, which contains one performance event; and Part III is called Performance/Portfolio, which includes products and reflection.  The percentage and number of item distributions, and exercise exemplars are presented in Attachment D.

Statistics Reported.  Since the arts assessment is still at the developmental stage, there is no statistical index reported.

Consequences of Performance.  The direct impact on students is the graduation requirement for the arts.  The standards for sufficient achievement are defined by the state.  It is, however, the local district’s responsibility to award credit and the diploma to the student, based upon state and local guidelines.

Lessons Learned.  Due to the complexity of the assessment, allocation of resources proved to be a big challenge for the test developer.  This is not limited solely to financial resources.  To develop an authentic and fair arts assessment involves the time and expertise of a multitude of arts specialists and arts teachers.  Since all four disciplines are assessed, generating consensus of overall expectations among and between disciplines is proved to be a difficult task.

Sources of Information/Contact:

New York State Education Department 

home page:

http://www.emsc.nysed.gov/ciai/assess.html

Dr. Edward S. Marschilok

Associate in Music Education

Office of Curriculum and Instruction

New York State Education Department

518-474-5922

emarschi@mail.nysed.gov

Mr. Roger Hyndman

New York State Education Department

rhyndman@mail.nysed.gov

Oklahoma 

(In operation 1999)
Background.  Oklahoma’s legislature added the subject of Arts to the Oklahoma Core Curriculum in 1990.  In 1992, teacher committees wrote the Priority Academic Student Skills (PASS) in visual arts and general music for grades 1-12, based on the National Arts Education Standards and standards of other states.  The PASS underwent a major revision in 1996-97.  The Arts Criterion-Referenced Test (CRT) was administered in spring 1999 to all 5th, 8th, and 11th grade students.  However, Oklahoma’s legislature voted to eliminate all the 11th grade CRTs, including the Arts in late 1999.  As a result, only students at grades 5 and 8 were assessed in the Arts in spring 2000.

Purpose.  The purpose of the arts assessment is (1) to provide a state profile of student achievement in the arts and (2) for the improvement of instruction and learning in the arts.

Assessment Model.  The Oklahoma’s Arts Assessment is a stand-alone test, and it consists of multiple-choice items only.

Testing Grades and Disciplines.  Currently, students at grades 5 and 8 are assessed in visual arts and general music.  The content centers on Creating, Performing and Responding.

Item Format and Item Number.  There are 36 multiple-choice items total for each administration, with 18 items in general music and 18 items in visual arts.

Statistics Reported.  Test results by school, not by individual, are publicly published.  School means by total score and by discipline score are reported.  Both raw score and scale scores are used.

Attachment E provides the released items for grades 5 and 8.

Consequences of Performance.  Oklahoma’s arts assessment is not a high-stakes test.  Given the purposes of the test, there is no significant consequence from the assessment outcomes.  Remediation is not required if a school has low student achievement in the arts.

Lessons Learned.  Dr. Gayla Foster, Director of Arts in Education at the Oklahoma Department of Education, summarized the following lessons they learned in the development and implementation of the arts assessment in an article in the TEMPO magazine (May 2000). 

Funding must accompany the legislative mandate.  Without appropriate funding, schools and districts did not have the budget to add new teachers in the arts to comply with the legislation and implement the new arts curriculum.  As a result, many schools took a “wait and see” position, which put them in a very unprepared position when the testing actually happened.

Support from the entire arts community is needed for the Arts CRT.  It would have made a difference if more communication occurred between the state and professional arts education associations from the beginning of the test development.  It would help the arts educators better understand the new concept of the arts curriculum and the increase in both size and importance of some outstanding arts programs.

The state department of education should add some stakes or penalties in the schools not implementing the PASS curriculum.  When there is not any consequence for low student achievement in the arts assessment and when the concept of the PASS was new, some districts did not know how to implement it.  Perhaps stiffer penalties would have given them more incentive to try to create something new.

The Oklahoma State Department of Education developed and offered well-planned teacher professional development workshops to learn the PASS skills and ways to prepare the students for the Arts CRT.  These workshops provided teachers, especially those in small districts, great opportunities for training.

Wide partnerships with professional arts organizations have helped convince the policy-makers and financial sponsors that the arts education is essential to all children in Oklahoma.

The most important lesson that Oklahoma learned was the importance of teamwork.  Since effective communication is crucial to the success of the Arts Assessment program, they realized that it takes a team to build strong communication links and share critical information with all the interested parties.  

Sources of Information/Contact:
Oklahoma Department of Education/Arts 

home page:

http://sde.state.ok.us/
Dr. Gayla Foster

Director of Arts in Education

Oklahoma Department of Education

405-521-3034

gayla_foster@mail.sde.state.ok.us

Foster, G. (May 2000). Oklahoma’s arts assessment: What did we learn? TEMPO, vol. 54, no. 4, 42-43.

Washington 

(To be in operation 2008)
Background.  In 1999, the Washington State Legislature passed the law that all students at the elementary, middle and high school levels will be assessed in the four arts content areas.  The Legislature adopted the updated student learning standards in January 2000.  It is projected that the first voluntary administration will be conducted in 2004, and the first mandatory administration will be implemented in 2008.  At present, the state is at the beginning of its arts assessment framework development.

Purpose.  The basic purpose is to evaluate the extent to which Washington students achieve the learning standards in the arts.  Other purposes are yet to be determined.


Assessment Model.  To be determined.

Testing Grades and Disciplines.  Students at the elementary, middle and high school levels will be assessed in dance, music, theatre, and visual arts.  However, the specific testing grades are to be determined.

Item Format and Item Number.  To be determined.

Statistics Reported.  To be determined.

Consequences.  Once implemented, the Washington Assessment of Student Learning in Arts (WASL/Arts) will be a key source of information used by the state’s Academic Achievement and Accountability Commission to evaluate district and school performance trends over time.  The ultimate accountability for learning will reside with students.  Successful completion of the high school WASL will eventually become a graduation requirement.  However, at which performance level the results of the WASL/Arts will be accountable is yet to be determined.

Lessons Learned.  Large-scale assessment in the arts is challenging to all the stakeholders in the state.  Even though the Legislature has passed the law, some legislators are still seeking possibilities to repeal it.  Therefore, public relations are very important.

Sources of Information/Contact:
Washington Office of Superintendent of Public Instruction home page:

http://www.k12.wa.us/curriculumInstruct/arts/default.asp

Ms. Gina May, Arts Consultant

Washington Office of Superintendent for Public Instruction

360-753-7389

gmay@ospi.wednet.edu
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States Reporting Fine Arts Assessment Activities That Are Voluntary

Alaska
Overview.  In December 1995, the Alaska State Board of Education adopted the newly developed content standards and their key elements in 10 learning areas, including Arts.  Soon after, the arts framework was published and disseminated to the local schools.  The framework is intended as a tool for the teachers in their instruction and learning programs.  The arts framework has dedicated a chapter to arts assessment, which delineates assumptions about assessment in the arts, guidelines for assessment, designing assessment, assessment techniques and sample assessments in dance, drama, literary arts, music, and visual arts.  At present, Alaska does not have a statewide assessment in the arts. 

Attachment F is an sample assessment exercise for dance.

Sources of Information/Contact:

Alaska Department of Education & Early Development home page:

http://www.educ.state.ak.us/

California
Overview.  California does not have a plan for a statewide arts assessment at present, but the state provides grant monies to school districts to develop their own arts assessments.  The Visual and Performing Arts Content Standards for Dance, Music, Theatre and the Visual Arts, adopted by the State Board of Education on January 10, 2001, provide a guideline for organizing instruction, developing curriculum, and implementing assessment in the arts.  In 1999, there were 14 school districts each receiving $20,000 for assessment development.  In 2000, there are 22 school districts, each receiving $25,000.  For 2001, 24 school districts will be working on various types of assessments in the arts.  As part of this program, the California Arts Assessment Network (CAAN) has been created to facilitate a statewide dialogue on arts assessment.  CAAN has completed a video on performance assessment in the arts and a compendium of arts assessments.

The current California Arts Assessment Network is built on two overlapping groups of arts educators from the entire state. One group, the Ad Hoc Committee on Arts Assessment, was convened by the California Department of Education (CDE) in 1998. Thirty arts educators in the group meet on a voluntary basis to explore standards-based student assessment in the arts. The second group consists of representatives from 24 school districts that received California Department of Education ARTS WORK: Visual and Performing Arts Education Grants to work with the statewide committee. The two groups are now working together as the CAA Network.

The CDE formed the CAAN to plan for student assessment in the arts. This includes assessment at the state, district, and school levels. The CDE and the CAAN provide assistance to school districts through training models and materials, samples of district arts assessment policies and systems, and an item bank that may be accessed in developing district-level base line assessment tools. The goal is to provide models of how to accumulate standards-based results for reporting student achievement in the arts.

CAAN school districts are looking toward an arts assessment system that uses multiple measures. The work of the network includes providing examples of selected response and constructed response items, performance assessments, and portfolios. Schools may develop a portfolio system to measure individual student progress toward meeting standards in the arts or include arts assessment in an existing school or district integrated portfolio process. 

The pace of development of the arts assessment varies widely among districts.  Some districts are still at the awareness stage.  With the help of the state, a few other districts are currently developing pilot tests in the arts at elementary, middle or multiple-grade levels.  However, the item format is restricted to multiple-choice and constructed response items.  Each level may have 2–3 forms; each form has 40 items, with 10 items in each discipline.  Because of the large number of the standards, matrix sampling of standards is used. 

The state’s next step is to assist local districts in the development of constructed-response items and performance products.  The goal is to be able to assess students with multiple measures.  The state’s strategy is to start small with districts that are interested in the arts assessment and then move on gradually to a larger scale.  To assist in this process, a website item pool has been created on the statewide on-line arts education resource, www.TeachingArts.org.

Sources of Information/Contact:

California Department of Education/Arts 

home page:

http://www.cde.ca.gov/shsd/arts

Mr. Don Doyle

Education Programs Consultant

Visual Arts and Performing Arts

California Department of Education

916-323-2469

ddoyle@cde.ca.gov

Massachusetts 
Overview.  Massachusetts does not have a statewide assessment in the arts at present.  There are some assessment items in the Massachusetts Comprehensive Assessment System (MCAS) that reference the arts.  In 1999, the state published its new Arts Curriculum Framework, which includes Pre-K–12 standards for dance, music, theatre, and visual arts and several models of assessment.  State personnel are currently working on cultivating an understanding of skills in standards-based teaching.  They also encourage teachers to incorporate assessment within their instruction and learning programs and to align their teaching with the standards.

Sources of Information/Contact:

Massachusetts Department of Education 

home page:

http://www.doe.mass.edu/

Ms. Susan Wheltle

Director, Office of the Arts and Humanities

Massachusetts Department of Education

swheltle@doe.mass.edu
Ms. Barbara Haber (Former Contact)

Content Specialist in the Arts

Massachusetts Department of Education

Ohio
Overview.  In Ohio, there is no statewide arts assessment at present.  Instead, assessment in the competency-based arts program consists of two components: ongoing classroom assessments and district-wide, grade-level assessments.  Since one of the primary goals of the arts assessment is to provide information for instructional planning, both classroom and district-wide assessments are vital in providing needed information for the overall success of the program.  In order to be most effective, the state encourages both levels of assessment to focus on the stated goals and objectives of the arts program.  The Department, in collaboration with the Ohio Arts Council and the Ohio Alliance for Arts Education has recently published an assessment guide titled:  The Power of Arts Assessment in Teaching and Learning: A Process Guide for Teachers in Ohio’s Schools.  The process guide is a result of a three-year project that was organized to see that Ohio’s teachers have the training and tools they need to provide students with thoughtful assessment of their learning.  The purpose of the document is to show how Ohio’s arts and education communities worked to design a long-term strategy to improve arts assessment in the classroom and at the district level.  Assessment at the classroom or district level is not standardized. 
Sources of Information/Contact:

Ohio Department of Education home page:

http://www.ode.state.oh.us/ca/

Dr. Jan Fedorenko, Visual Art Consultant

Ohio Department of Education

614-466-2761

pd_fedorenko@ode.state.oh.us

Pennsylvania
Overview.  Pennsylvania does not have a statewide, large-scale assessment in the arts at present.  However, they have a few pilot programs to reflect arts assessment aligned to the content standards.  The state is also providing consultation to local districts to set up their own assessment programs in the arts.  According to Ms. Beth Cornell in the Pennsylvania Department of Education, the state’s original plan when they were considering a statewide assessment, was to have a matrix sample of the arts standards in dance, music, theatre, and visual arts.  This plan, however, has been terminated, and the assessment activities will be kept at the local level as defined by the current regulations.  

Nevertheless, Pennsylvania has a very comprehensive Arts Assessment Guide – Pennsylvania Assessment Through Themes (PATT), which was developed by Dr. Ray Wilkins, Arts Assessment Consultant and PATT Project Evaluator, Pennsylvania Department of Education.  Attachment G includes assessment samples from Part III of the Guide.  The local districts can use it as a tool in the development of their own assessment tasks in the arts.

The Pennsylvania Department of Education and the Berks County Intermediate Unit 14 have been working on a joint project for the past two years.  This project on arts assessment systems involves three districts: one urban, one suburban, and one rural.  Each district designs a sample of local assessment in the arts.  The project is called the "Arts Assessment Sampler."  It is now complete, and the new web site will be released in fall 2001.
Sources of Information/Contact:
Pennsylvania Department of Education 

home page:

http://www.pde.psu.edu/

Ms. Beth Cornell

Fine Arts and Humanity Advisor

Pennsylvania Department of Education

717-787-5317

bcornell@state.pa.us

Utah
Overview.  Utah’s Core Assessment Program is composed of criterion-referenced tests and performance assessments.  The arts assessment is available for grades 1–6 in performance assessment.  There is no formal statewide, standardized test in the arts at present.  Schools are voluntarily assessing their students for the purpose of checking students’ attainment of Core Curriculum content, and improving programs of arts education.  The State Office of Education provides teachers with some sample assessments, a scoring guide, and teacher directions for administering and scoring the assessments.  

In 2001 the state school board passed the revised secondary art, music, dance, and theatre curriculum, which is formatted in an assessment portfolio.  This enables its usage as a core document and as an assessment tool that is both formative and summative, as well as authentic.  Assessment is still not mandated for K-12; however, a pilot project for K-6 in art, music, dance, and drama, beginning in the fall of 2001, is being evaluated on professional development practices and on how well the students achieve the core objectives. 


Since the arts assessment is low-stakes and is considered “self-assessment,” teachers are free to structure the administration of the performance assessments to best meet their needs and the needs of their students.  Duration of assessment tasks, assessment formats, and administration time of the assessment are all flexible as long as they correspond to instruction in the content and processes covered in the assessment. 

Sources of Information/Contact:

Utah State Office of Education home page:

http://www.usoe.k12.ut.us/eval/

Fine Arts Web Page:

http://www.usoe.k12.ut.us/curr/FineArt

Dr. Carol Ann Goodson

Arts Education Specialist

Utah State Office of Education

801-538-7793

cgoodson@usoe.k12.ut.us

Vermont
Overview.  Vermont does not have a statewide testing system for the arts at present.  With the grant funding of the U.S. Department of Education in 1995, however, the WEB Project (subtitled “Creating a WEB of Evidence of Student Performance In Nonverbal Inquiry and Expression”) was developed by a consortium of community organizations, private industries, and educational institutions.  One learning area in this project is the arts.  The web site houses a public area to showcase their work and a protected conference area where teachers, students, and online mentors can exchange information about student work and other educational issues.  The assessment tools on the Arts Assessment Project under the WEB Project, one of 19 original Technology Innovation Challenge Grants awarded by the U.S. Department of Education to improve student learning through multimedia and telecommunications, are expected to foster profession level discussions among teachers, students, and artists.  

In 2001 the Vermont State Board of Education published Vermont School Quality Standards, effective September 1, 2001.  The arts portion is included in the section, "Local comprehensive assessment system requirements.”  Under this heading, it is stated, "Students shall be assessed in those Framework (The Vermont Standards document) or comparable standards associated with the Fields of Knowledge and Vital Results and those standards associated with the arts, health......  Each school shall develop and adopt policies on grade advancement and on how the assessment of student learning affects such decisions.......  Each school shall report to the public about student performance on assessments administered in those standards closely associated with the arts, health......applied learning and the Vital Results set forth in the Framework.”

There will be an arts assessment mandated by the state, but administered locally and reported to the public.  Also, since the second publishing of the Vermont Arts Assessment booklet, the music educators have published a booklet and a tape that define benchmarks of student groups performance. 

Sources of Information/Contact:
Vermont Department of Education home page:

http://www.state.vt.us/educ/index2.htm

The WEB Project home page:

http://www.webproject.org/

Dr. Fern Tavalin, The WEB Project

802-387-4277

tavalin@sover.net

Mr. Tony Pietricola

Vermont Music Educators’ Association

Tonyvje@aol.com
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Summary
Background.  With the movement toward educational accountability in states and the administration of the 1997 NAEP Arts Assessment, a limited number of states in the nation have realized the importance of the arts in general education and have taken actions to raise awareness and implementation of the arts assessment.  Specifically, nine states have been mandated to provide arts assessment to students.  These states are scattered across the United States:  three of them are from central states (Illinois, Missouri, and Minnesota), three in northeast (Maine, New Jersey and New York), two in west (Oklahoma and Washington), and one in southeast (Kentucky).  It is obvious, however, that many states are still at the early stage of the development of assessment in the arts.  There are an additional seven states that are encouraging activities in the fine arts at the local level.

Purpose.  All the states included in this review have developed their own content standards in the arts and almost all of these standards are aligned to the National Standards in the Arts.  For the states with a mandated requirement, two common purposes of the assessment are to establish the state profile of student achievement in the arts and to improve instruction and learning.  In terms of accountability, assessment in the arts is currently high-stakes in only two states, Kentucky and Minnesota, where the test results are used for school accountability or for student graduation requirements, respectively.  When the test is implemented, New Jersey and New York are expected to use the results for a graduation requirement as well.  For other states, the test is low-stakes.

Assessment Models.  Different states have different assessment models based on their own situations and needs.  Except for Illinois, where the arts assessment is incorporated within its social studies assessment at lower grades, the rest of the states with arts assessment mandates have a stand-alone assessment in the arts.  To cut down on the testing burden, some use a matrix design so that full content coverage of the standards is possible.  Missouri took a very innovative approach in the arts assessment.  Students watch a video of the assessment prompts (e.g., a piece of dance or drama), and then answer questions in a test booklet.

Testing Grades.  Generally, students are tested in grade 4 or 5 for the elementary level, grade 7 or 8 for the middle school level, and grade 10 or 11 are voluntary for the high school level.  However, not every state assesses all levels.  New York is planning to assess students at the end of the 9th grade, and Missouri tests only the 5th grade level.

Testing Disciplines.  Most states assess the four art disciplines (music, dance, theatre/drama and visual arts).  Kentucky also assesses literature and Minnesota adds creative writing and media arts to its test blueprint.  On the other hand, Oklahoma assesses its students in general music and visual arts only.  In New York, students whose districts opt to assess in the arts have the option to take the test in only one discipline.

Item Formats.  Multiple-choice items and constructed-response items are the two dominant item formats in assessment of the arts for most states.  Illinois and Oklahoma use multiple-choice item format only.  New Jersey and Maine each has a statewide component in addition to a performance assessment component that is administered locally.  Minnesota and New York have their entire arts assessment developed and implemented at the local level.  Each state provides standards, assessment requirements, a model performance assessment package, and scoring rubrics.  New York requires a portfolio component in addition to a standardized test. 

Item Number.  Even though most states have a stand-alone arts assessment, the number of items is very limited.  For the states that have a matrix design, the number of items per form is approximately 10.  For the states that do not have a matrix design, the number of items ranges from 35 to 50.  Oklahoma’s assessment has 18 items per administration for the two tested disciplines.  In New York, the state is required to provide an arts assessment in all four disciplines, but a student only has to choose one discipline in which to be tested.  The total number of items in each discipline is less than 40 for all three test components.  

Results Report.  All of the states that already have assessments in the arts in operation use the school as the unit of reporting student performance results.  Results may be reported by total (composite score), by discipline (percent right or number right), by standard, by level of achievement, or by state goal.  Kentucky does not report individual student scores, but the state provides each student with the percentile rank, standard error of measurement, level of performance and the standard error at that level, and the distribution curve of the student’s performance level.

Consequences of Performance.  Consequences of student performance in the arts depend on the stakes of the test.  If the test is high-stakes (e.g., graduation requirement, school accountability), the individual student’s performance or the school’s overall achievement are important for both the student and the school, sometimes the district.  For example, in Missouri, when the assessment in the arts is mandated in 2002, an academically poor-performing district would receive technical assistance first.  If there is no significant improvement after a designated period, the district may be dissolved or students may choose to be transferred to another school.  However, there would be no funding penalty.  In Kentucky, teachers in a well-performing school will receive a monetary award, while a poor-performing school will receive school improvement funds, besides technical assistance.

On the other hand, if the assessment in the arts is low-stakes, students’ performance does not have any serious impact on the individual students or schools and districts.  Nevertheless, most schools are still under pressure for high achievement.

Lessons Learned.  There are a few common lessons across the board in the development and implementation of the arts assessment.  

Large-scale arts assessment is challenging to all the stakeholders.  Resistance is expected for a variety of reasons.  Effective communication to and from all the interested parties is crucial to raise awareness, to gain support, and to help the community understand the purposes of the assessment and the process of test development.

It is very important to have teachers involved in every stage of the assessment development.  Participating in the process of test development enables teachers to help students understand art works from the artist’s point of view, to better understand the new concepts of arts education, to re-evaluate and adjust the arts curriculum in their schools to align with their state’s content standards and to better understand assessment.  It is a good opportunity for professional development for teachers.

Embedding assessment into instruction is an effective way to improve student learning.  It is a concern among educators and the general public that testing takes too much instructional time.  When instruction, learning and assessment are one, both teachers and students benefit from the assessment activity.  The ultimate purpose of the assessment, after all, is to improve student achievement.

Dance and theatre/drama are the two disciplines that every state finds difficult to assess.  Most schools have curricula in music and visual arts, but few have the resources (e.g., teachers, curriculum, and budget) for dance and theatre.  Students have less exposure to these two areas than music and visual arts.  As a result, most states assess or will assess students on only the basic elements and general observation in dance and theatre, not on technical knowledge, terminology, or actual performance.

Funding must accompany mandates for improving assessments in the arts.  Without proper funding, schools and districts may not have the ability to add new teachers in the arts to comply with the mandate, to align curriculum to the standards, or to implement the new standards.  Consequently, student learning may be delayed and be reflected by less than optimal student achievement in the targeted content areas.

Others.  There are an additional seven states that do not mandate a requirement for the arts assessment, but have some ongoing assessment activities in fine arts.  For example, California provides state grants to local districts for the development of assessments in the arts.  Ohio’s competence-based arts program allows ongoing classroom assessment and district-wide, grade-level assessment.  Alaska and Pennsylvania provide teachers with a very comprehensive arts assessment guideline to use as a tool in the development of their own arts assessment.  Utah’s assessment in the arts is available at grades 1-6 and focuses on performance assessment activities.  Vermont’s WEB Project provides a forum for teachers, students and artists to demonstrate their art work portfolio pieces, to communicate their experiences and to discuss issues in arts education and assessment.  All the states in this review have made great efforts to raise awareness of the importance of arts education in the curriculum, and to assist local districts in aligning their arts curriculum with state standards.
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Attachments

A: 
Released Illinois Fine Arts Assessment Series and its Description and Administration and Scoring Guide (Illinois)

B:
Released form of the 1999 test for the 5th grade, with scoring rubrics and student annotated responses for selected items (Kentucky)

C:
Minnesota content standards samples, scoring criteria, and assessment task samples of their arts assessments (Minnesota)

D:
The percentage and number of item distributions, and exercise exemplars (New York) 

E:
Oklahoma released items for grades 5 and 8. (Also available from the Oklahoma home page) 

F:
Assessment sample for dance (Alaska) 

G:
Assessment samples from Part III of the Guide (Pennsylvania) 
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� Because of the paucity of dance programs in U.S. schools, in lieu of a student assessment in dance, a survey was administered to teachers who provided dance instruction to obtain information about instructional practices in the school.
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